It goes without saying that failure to learn to read
places children’s futures and lives at risk for highly
deleterious outcomes. It is for these reasons that
NICHD considers reading failure a national public
health problem.

In what year was this statement made,
and by whom?
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1) What multiple factors, past and present, have contributed to the rise in
awareness around dyslexia?
History of: research, legislation, education, and advocacy
2) How have these multiple factors come together to support positive student
outcomes?
Increase in knowledge base around impact of neurological diversity
Increase in the use of appropriate instruction for students with dyslexia and other
language base challenges
Increase in the provision of greater access to the general education curriculum

3) What are the common take-aways? Urgency, Teacher Training, Early
Identification, and Early + Appropriate Intervention
4) Advocacy Strategies

Education: student performance data
more accessible and schools held to a
greater accountable level for students
with disabilities
Legislation then and now: provides
for more accountability and visibility
of student performance; as well as
collaboration in education, teacher
training, and research
Research: greater definition
of what is required to be a
good reader and greater knowledge of
neurological diversity
Advocacy: interwoven throughout education,
legislation, and research to increase
awareness and to support
continued growth across all areas
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Study for Dyslexia Screener for Kindergartners:
(Please read this study)

http://leg2.state.va.us/dls/h&sdocs.nsf/fc86c2b17a1cf388852570f9006f1299/cbf35e67f28c8b328525773f0
05a73e6/$FILE/SD4.pdf
The study results indicated that PALS was sufficient to identify a reading challenge. A rapid naming
component (RAN) was suggested as a possible enhancement as well as a mid-year screening.
…the IDA states that a screening tool developed by researchers for the purpose of locating those students
who are “at risk” for reading difficulty should be utilized and preventive intervention should begin
immediately.
If you suspect a reading challenge from the PALS’ results, additional testing may be done to provide
appropriate interventions.
If you suspect a disability from the results of the PALS screener, the student should be referred for
evaluation.

Virginia Department of Education (VDOE)Trainings:
Language Essentials for Teachers of Reading and Spelling (LETRS) Modules 1, 2, 3, 4, and 6 trainings
(2012 and 2013) in cooperation with Virginia Branch International Dyslexia Association (VBIDA –
established in July 1976)
Reading Institute was held with Martie Simmons based on the Keystone Manual (2014)
Multisensory Structured Language Instruction Pilot Project - Orton Gillingham Classroom Educator
(OGCE) Course cohorts having taken place – I (2015), II (2016), III (2017 for Reading Specialists), IV
(2017), TA1 (2015/2016), and TA2 (2016); TA3 and V are in the planning stages
Over the last two years – 1, 190 special educators, general educators, and reading specialists have
applied and we have been able to train over 360; a group of those trained have moved on to complete
the OG CE Certification; teachers have been in trained in 108 divisions across the commonwealth (132
total divisions)

The Virginia Parent Teacher Association (Virginia PTA) adopted a
resolution asserting dyslexia awareness work as a priority for the
organization in 2015.

HB-842; now part of Chapter 649 of the Code of Virginia
§ 22.1-298.1. Regulations governing licensure.
…D. In addition, such regulations shall include requirements that:
…8. Every person seeking initial licensure or renewal of a license shall complete awareness
training, provided by the Department of Education, on the indicators of dyslexia, as that term is
defined by the Board pursuant to regulations, and the evidence-based interventions and
accommodations for dyslexia.
§ 22.1-298.4. Teacher preparation programs; learning disabilities.
The Department of Education shall collaborate with the State Council of Higher Education for
Virginia to ensure that all teacher preparation programs offered at public institutions of higher
education in the Commonwealth or otherwise available convey information on the identification
of students at risk for learning disabilities, including dyslexia, other language-based learning
disabilities, and attention deficit disorder.

• Online learning experiences to meet the criteria of HB842
Tier One – will meet the guidelines laid out within the code (Completed)
Tier Two – will provide more indepth information regarding dyslexia
(In Progress)
• VDOE Dyslexia and Specialized Reading Specialist – Kim Bausum-Brown
• Frequently Asked Questions document as a supplement to the SLD Guidance
Document, Virginia’s Guidelines for Educating Students with Specific Learning
Disabilities;
http://www.doe.virginia.gov/special_ed/disabilities/learning_disability/learning_disabil
ities_guidelines.pdf
• Collaborate on competencies with higher education for teacher training programs and
have provided professional development to the higher education community around
the competencies

House Bill 2395 and SB 1516 of the 2017 Virginia General Assembly (effective July 1, 2017)
Acts to amend Section G of Chapter 629 of the Virginia Administrative Code or Standards of
Quality http://lis.virginia.gov/cgi-bin/legp604.exe?171+sum+SB1516
Section G from Chapter 629 Reading Specialist as dyslexia advisor……
G. In addition to the full-time equivalent positions required elsewhere in this section, each local school
board shall employ the following reading specialists in elementary schools, one full-time in each
elementary school at the discretion of the local school board.
1) One reading specialist employed by each local school board that employs a reading specialist shall
have training in the identification of and the appropriate interventions, accommodations, and
teaching techniques for students with dyslexia or a related disorder and shall serve as an advisor on
dyslexia and related disorders.
2) Such reading specialist shall have an understanding of the definition of dyslexia and a working
knowledge of (i) techniques to help a student on the continuum of skills with dyslexia; (ii) dyslexia
characteristics that may manifest at different ages and grade levels; (iii) the basic foundation of the
keys to reading, including multisensory, explicit, systemic, and structured reading instruction; and (iv)
appropriate interventions, accommodations, and assistive technology supports for students with
dyslexia.
To provide reading intervention services required by § 22.1-253.13:1, school divisions may employ
reading specialists to provide the required reading intervention services. School divisions using the
Early Reading Intervention Initiative funds in this manner shall employ only instructional personnel
licensed by the Board of Education.

At the Federal level, the Office of Special Education and Rehabilitative Services (OSERS) issued
guidance as to the use of the concept of dyslexia within the Individual Education Program process
on October 23rd, 2015. Follow this link to read the full text:
https://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/guidance-on-dyslexia-10-2015.pdf

2016 HR 3033 Research Excellence and Advancements for Dyslexia Act (READ Act);
(Sec. 3) This bill requires the National Science Foundation (NSF) to include in its
annual congressional budget justification for the amount requested for its Research
in Disabilities Education program, which advances the goal of broadening the
participation and achievement of learners with disabilities in science, technology,
engineering, and mathematics. (Sec. 4) Subject to the availability of
appropriations, NSF must devote specified funding to support research on learning
disabilities, including dyslexia, with the goal of practical application.
2016 - Establishment of the National Center on Improving Literacy through
funding from the United States Department of Education as part of The Every
Student Succeeds Act (ESSA). http://improvingliteracy.org/

Highlights from the National Science Foundation (Read Act) Conference:
Jack Fletcher – importance of early identification and explicit teaching of
phonics
John Gabrieli – clear and consistent differences in brain activity in individuals
with dyslexia as young as in pre-reading children; documented difference in
brain activity after appropriate reading instruction
Sharon Vaughn – spoke on the importance of thoughtfully designed lessons;
text based and discourse activities are more difficult for teachers to design but
more critical to student learning
Guinevere Eden – some of the same areas of non-activation in individuals with
dyslexia necessary for reading have been found to be necessary for math
computation; brain activity in left hemispheric regions necessary for reading
increase with appropriate instruction
National Center on Improving Literacy – increase assess to and use of
evidence based approaches to screen, identify, and instructionally support
students with literacy-related disabilities, including dyslexia

Impact from a Teacher’s Perspective
And
Impact from a Parent’s Perspective

Take-Aways that Impact My Pedagogical Practice:
- All students must be assessed against the grade level standards.
- Dyslexia has become more visible from the neuro-imaging and genetic
research.
- Research is available around evidence-based, effective reading instruction as
to the Science of Reading.
- Student achievement for all students is more visible.
- A greater understanding is now evident of the diversity of student needs.
- Students must be provided evidence-based instruction.
- Progress monitoring must be conducted to measure growth and to provide
evidence appropriate intervention.
- Instruction must be matched to student.
- Through neuro-imaging, it is evident that appropriate instruction can activate
appropriate neural pathways of reading.

- Goals for students must prioritize student paths and plan educationally
Participate in Tier One instruction
Address needs through RtI or Special Education Services
Provide supplementary aids, services, and testing
accommodations
- Understanding of methodology to intensify instruction
- Need to provide FAPE (Supreme Court decision for Endrew F.)
- Parents real desire to support you, the teacher, and their child/student

Take Aways That Impact My Parent Engagement
- Increase in accessibility to child outcome, school performance, and policy
information
- Increase in accessibility to current research in dyslexia (brain imaging and
genetics) and the science of reading, creating well – informed consumers
- Increase knowledge in regard to educational policies (written and unwritten)
- Greater parent involvement in the community and school at the systematic
level

All are in agreement with the need for:
Teacher training
Early identification with appropriate screening
Early and appropriate intervention
Access to the general education curriculum

