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EXECUTIVE SUMMARY

REPORT TO THE SUPERINTENDENT

FUTURES PLANNING STEERING TEAM

Arlington Public Schools Statement of Philasophy

The Arlington School Board believes that the continuation of our democracy is
dependent upon an educated and informed citizenry. The Board also believes that the
schools should maximize the strengths and potential of all students so they may
become self-confident, well-rounded, responsible and productive citizens.

The goal of the Arlington Public Schools is to teach all students a broad body
of knowledge, effective communication skills, a rational system of thought, and use
of their individual creativity.

The education process in the Arlington Public Schools involves the cultivation
of an inquiring mind, respect for learning, ethical behavior, an understanding of the
rights and responsibilities of citizenship, an appreciation of our national culture as well
as other cultures and the concept that each individual has merit.

{Artington School Directive (ASD) 5-1.01)

INTRODUCTION

The Futures Planning process began in April 1992 when the School Board approved
14 guidelines to assist in planning far the educational neads of Arlington’s growing student
body. (These guidelines were printed in Futures Planning Bulletin #1}

Superintendent of Schools Arthur Gosling appointed a joint citizen/staff Steering Team
to lead the Futures Planning process in May 1982, At the same time, he aiso formed a 100-
plus member citizen forum to work with the Steering Team and to serve as a sounding board
for ideas and proposals. Membership in the Forum was open to any interested citizen, In
December 1992, Forum membership was expanded to include teachers from every school,
The Steering Team met 41 times from June 1, 1992 - June 16, 1933, The Steering Team
and the Forum met jointly 10 times during that same time period. All meetings were open and
visitors were often present. The Steering Team also met with school staff, County Council
of PTAs, and the general public on several occasions. The Steering Team published six
Futures Planning Bulletins in English and Spanish and distributed them to almost 5,000
individuals and groups.



Quality, Crowding and Diversity

Futures Planning is intended to address three challenges now facing our schools —
maintaining and improving educational quality, alleviating crowding and dealing equitably with
diversity. The Steering Team also believes that these issues — quality, crowding and diversity
— are interconnected and must be dealt with simultaneously. As a result, the Steering Team
developed options for the Superintendent of Schools and the community to consider in dealing
with these three issues. Our school system’s strength must continue to lie in its equitable
distribution of resources, in its fair treatment of all students, and in its commitment to quality
education for each student i every school,

Every option must help Arlington address the three challenges identified by the
Superintendent in his March 1982 memo and endorsed by the School Beoard in the April 1992
guidelines for Futures planning. The challenges are:

. Providing quality education for ali students. This must continue to be the mission of
each Arlington Public Schoaol,

. Reducing crowding through prudent use of our resources — both existing buildings and
potential building additions through our Capital Improvement Plan (CIP) - and redrawn
boundaries. Options should add space for at least 1300 elementary students and 800
middle school students.

° improving diversity at schools which do not currently enroll students from a variety of
racial/ethnic, language or learner groups must be a goal in the context of increasing
instructional space. Opticns should encourage and support enrollment at every school
in movement toward the school system averages.

Quality

o Standards and expectations must be high for all students.

o Curriculum must be constantly reviewed to ensure that it provides appropriate
chailenges,

® Instructional methods must be varied to meet learner diversity.

| Schools must provide a secure and positive learning environment.

. The schools and the community must coliaborate te support and assess academic

achievement,

L Educational resources must be distributed to all schools in order to support program,
organizational and student needs.

Crdwding

. The current estimated capacity of the elementary schools is approximately 8,500
students, while enrollment is projected to reach 9,500 students (K-5) by 1997-98.




s The estimated capacity of the four current middie schools is 3,200, with a projectad
enroliment of 4,200 by 1887-98. Most middle schoois have reached their capacity.
Thomas Jefferson has exceeded the guidelines of no more than 900 students,

0 The regular high schools plus the H-B Waoodlawn Alternative Program _have a capacity
of 5,300 with a projected enrollment of 5,200 by 1997-88.

Diversity

J Ethnic Diversity — The Arlington Public Schools student population is becoming
increasingly diverse. The proportion of white students in Arlington schools has
changed from 85 percent about 20 years ago to 45 percent in 1992/93. The
proportion of minority students has increased from 15 percent to 55 percent. The
enrcllment distribution {(October 1392} is: Asian/Pacific istander - 10.3%; Black -
17.4%:; Hispanic - 27.1% and White - 45,1 %,

e Language Diversity — Students enter the Arlington Public Schools speaking 51
tanguages other than English. Twenty-one percant of elementary students and 14
percent of sacondary students are currently enroiled in limited English proficient
programs.

J Learner Diversity — All Arlington schools enroll students with a variety of abilities and
learning styles. Every classroom must accommuoedate this diversity. Arlington offers
varied instruction to meet these diverse learner needs, such as special education,
gifted/talented programs, and acceleratedinstruction. The Arlington Public Schools also
encourages selected elementary schoois to develop innavative instructional programs
to meet the specific needs of their students.

Neighborhoods and zoned schools

There are many ways to define a neighborhood, and there are many ways to define a
neighborhood school. QOne definition of a neighborhood school is a school that enrolls
students who live closest to that school. Because so many Arfington school attendance areas
do not fit this definition, and because there are many and conflicting definitions of the word
"neighborhood”, the Steering Team concluded that another term was needed to describe our
current school assignment system. The Steering Team chaose the term “zoned school” not
as a new concept in school assignment, but rather as a more accurate description of the

system we now use.

THE OPTIONS

The Steering Team has developed five general categories of options. These options
are based on the principies developed by the Steering Team, as well as input from the Citizen
Forum and the community. The Stearing Team has identified five tools available to the
Arlington community that, when used in combinations and in varying degrees, should produce
solutions that address the challenges of crowding, diversity and quality. Each option assumes
the use of one or mare ¢f these fools;

° re-openad buildings not currently in use as regular schools



] construction of additions at sites that have space

o redrawing of some boundaries
¢ increased opportunities for parent choice among public schools in Arlingten
. focus schools/programs — Focus may be present either at countywide enrolled schoois

or at zoned schools.

The options are intended to be flexible so that by applying an option in varying degrees and
to various schools, different sclutions can be generated. It s important to note that all the
options described can be phased in over time,

OPTION 1

Schools at all grade levels enroll most studenis from a geographic zone and enroll some
students from outside the zone using the admission criteria of building capacity, special
student need, race/ethnicity and presence of a sibling. Every newly opened school is a zoned
school. Zoned schools use the focus process to develop instructional programs which meet
a range of student needs. Existing countywide programs/schools are continued. Current
zone-based special programs (like Exemplary Projects} are continued if the community wishes.

Variation

Through classroom additions and careful configuration of the boundaries, every zoned
school has excess capacity and enrolls some proportion of its students from other
zones using the admission criteria,

OPTION 2

A number of additional schools (some or all of the newly opened schools) at the middle and
elementary levels would be countywide enrolled. At ali three levels, zoned schools enroli
some students from other zones using the admission criteria. Existing countywide enrolled
schools/programs continue as do zone-based special programs like Exemplary Projects.

Variation |

Through building design and careful configuration of the boundaries, every zoned
schools has excess capacity and enrolls some proportion of its students through
countywide choice, '

Variation Il
Initially, enrollment at newly opened countywide schools is apportioned to all schools
in relation to how crowded they are.

QOPTION 3
At all grade levels, some schools enroll students only from their zones and an increased

number of schools, above the current number of alternative schools, enroll students
countywide.
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Variation
tnitially, students from crowded schools would have admission preference at
countywide schools.

OPTION 4

Elementary schools are grouped in geographic, contiguous clusters. Parents may choose any
school in the cluster. All schools use the focus process to develop instructional programs
which meet a range of student needs. If demand for any school within the cluster exceeds
the capacity of the building, admission would be based on the admission criteria of building
capacity, special student need, race/ethnicity and presence of a sibling.

Variation |

Current elementary alternative schools become parts of clusters and other clusters may
choase to duplicate or modify the current programs as part cf their cluster offerings.
No elementary school enrolls students countywide.

Variation I
Current elementary alternative schools continue to enroll students countywide at some
site in the county. No additional countywide schools are opened.

Variation I
Newly opened elementary schools, as well as existing alternative schools, enroli
students countywide. All other elementary schools are clustered.

OPTION B

High school admission is based on student/family choice and the admission criteria of building
capacity, special student need, race/ethnicity and presence of a sibling. Using the focus
development process, high schools describe and develop programs which are meaningfully
different from each other.

Variation |
Applies only to the 3 regular high schools and H-B Woodlawn.

Variation il

in addition to the 3 regular high schools and H-B Woodlawn, the Career Center enrolls
students full-time. High school students can continue to choose part-time enroliment
at the Career Center,

SUMMARY

The Steering Team is committed to providing all children with an education that meets
their diverse lesarning needs and prepares them for the global, interdependent and
technological society that will await them. The three challenges-crowding, unsvenly
distributed diversity, and enhancing quality ~presents Arlington with the opportunity to
re-examine how we educate our children and ask if we are doing the best job possible to
prepare them to become successful and happy adults. Futures Planning, offers the cpportunity
to provide sufficient space, more interaction between groups of children and high guality
education for all,
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INTRODUCTION

"During the years 1992-96 and perhaps beyond, the Arlington Public Schools will face
the challenge of developing appropriate facilities for a student population thatis growing more
diverse as it grows larger. Undergirding this facility planning need is the collective
responsibiiity of school staff, Board members, and citizens to improve program guality and
responsiveness as the core values that should support facility decisions.”

Dr. Arthur Gosling, Superintendent, Arlington Public Schools
Aprit 3, 1992, Futures Planning memaorandum

These three issues -- crowding, diversity and quality education -- have been the focus
of the Futures Planning process during the 1992-93 school year. Arlington cannot address
any one of these issues without considering the other two. The Futures Planning Steering
Team was asked to develop options for the Superintendent to consider pricr to making his
recommendation to the School Board., The Steering Team believes that any plan of action
must address all three issues to have any chance of success. As a result, each option
submitted by the Steering Team must present reasonabie choices for the schocl system
related to crowding, diversity, and quality education., Qur school system’s strength must
continue to he in its commitment to quality education for each student in every school, its
equitable distribution of resources, and its fair treatment of all students.

Quality
Important questions for parents to ask about their children’s education include:
. "What is going on in my child’s classroom?";
. “Is my child being challenged or working up to potentiai?”; and
. "Is the school environment safe and supportive?”

The answers will always vary from child to chiid, from family to family, from year to
year, and from school to school. How parents feel about the answers to the guestions has
a direct bearing on how families approach potential changes in school assignment. [f the
answers are positive, a family will want assurances that growth and success for each child
will, at least, continue and hopefully be enhanced in a new school. If the answers are
negative, a family may want the opportunity to choose a new school that may better mesat
their child’'s needs.

in order to address parents’ concerns as the schools make room for more students and
address diversity, the Steering Team has developed principles and implemeantation guidelines




that are desigried to support quality education and opportunities for every child at avery
scrioolh. These guidelines are detailed in the Quality section of this report,

Crowding

Since 1988, the number of students envolled in the Arlington Public Schools has grown
framatically, averaging around 600 additional students annually. Schoot system enroliment
wii approach 19.000 students by the 1997 - 1998 schoo! year. In the 1960s when Ariington
enrolled nearly 27,000 studénts, 47 school buildings were used. Faced with shrinking
enrollments during much of the '70s and '80s, the school system inventory of buildings was
reduced significantly,  Twenty-six buildings are currentiy used for regular K-12 programs.
Another eight buildings are cwned by the schooi system and house & variety of school,
county. and non-profit programs. Some of these buildings can be brought back into use as
full schools. '

Since 19809, Arlington Public Schocls has been implementing a capital improvernent
plan (CIPI. Initially intended to refurbish our schoo! buildings, it has become the primary tog!
for increasing cur instructional space as the number of students has increased.

In various combinations, these two tools .- re-opening buildings as fuli schools and
increasing our instructional space at existing schools through construction -- will allow us to
create sufficient instructiona! space for the childran We expect to enroll in the next five years.
Guidelines related to the use of these tools are included in the Crowding section of this report.

Student Assignment

Increasing the amount of instructional space will require revised boundaries or
altendance zones. itis also an Cpportunity to examine the countywide choices we currently
offer and consider new initiatives. fncreased student diversity must be considered in
developing any policy or boundary changes. Student assignment policies must alse be
reviewed to ensure fair treatment of all students in our community. Guidelines for changes
are included in the Student Assignment section of this report.

Today, countywide choice and zoned schools already co-exist in Ariington. Arlington
has hao this arrangement since 1971 . when the first aiternative school was opened and every
zoned school was called a "neighborhood school. ® Shortly after the Steering Team began
meeting. the Team discussed neighborhood schools and what the term "neighborhood” means
in Arfington. A thorough examination of our current school attendance boundaries revealed
a pattern that has evolved over many years as the school system sought to adapt to changes
in population density by closing schools and moving boundaries. For example, the attendance
area for Tuckahoe Elementary School extends from the Falis Church City line to the Arlington
Hospital, the Ashlawn Elermentary School attendance area stretches from the Fairfax County,
fine at Seven Corners all the way to Ballston, and the Abingdon Elementary School attendance
areas stretches trom Alexandria to Bailey’s Crossroads. These attendance areas (and others
in the county} stretch across several "neighborhoods” in some cases, incfuding only pieces
of neighborhcods. Thus many schoo! attendance areas actually divide neighborhoods rather
than uniting them. This is particularly apparent in the Lyon Village neighborhood, which is
served by three different elementary schools and two middle schools.

The Steering Team also noted that current attendance areas do not always assign a
student to the school closest to his or her home. For example, some elementary students
who live within walking distance of Glehe Elementary School actually ride a bus to Tuckahoe
Elementary School more than two miles away. In addition, Arlington currently has some non-
contiguous attendance zones, such as the historically African-American Nauck neighborhood
in south Arlington, where some students are assigned to north Arlington schools for middie
and high school and to Barcroft, a non-contiguous south Arfington school, for elementary




school.
There are many ways to define a neighborhood, and there are many ways to define a

neighborhood school. One definition of a neighborhood school is a school that enrolis
students who live closest to that schoot, Because so many Arlington school attendance areas
do not fit this definition, and because there are many definitions of the word "neighborhood",
the Steering Team concluded that another term was needed to describe our current location
of residence based student assignment system. The Steering Team chose the term "zoned
school.”

There are differences of opinion in the community about the degree to which choice
and zones can of should be present as parts of our student assignment system. The issues
of supply and demand, equity of resources, insulation from growth, instruction for particular
kinds of learners, family involvement, and sense of community in both zoned and countywide
schools have been debated in our community over the years. Assignment, by choice and by
lacation of residence, was discussed at length at Citizen Forum meetings in November and
December. Citizens commented frequently on the topic during community meetings held in:
March and throughout the year at other meetings. The Steering Team believes that Arlington
should support assignment be both choice and zones; that both contribute to our sense of
community and empower students and parents in important ways.

Diversity

At the same time that number of students enrolled in the Arlington Public Schoois has
increased. our students have also become more diverse. The percentage of minority students
(African-American, Hispanic, Asian/Pacific Islander combined) hasincreased from 15% twenty
years ago to 55% in 1992-93. In addition, 21% of elementary students are enrolied in special
programs for students not yet proficient in English (ESOL/HILT); 14% of cur secondary
students are limited English proficient. Some schools enroll the majority of their students from
these groups. In others, the student population remains predominantly white and English
speaking. Finally, children enter school with a variety of abilities and tearning styles. Every
classroom in Arlington must accommodate this diversity,

Today’'s world and its learning environment are quite different from the one many
Arlington parents experienced as children. As never before, our children are part of a county
that stretches out to embrace the world in all its complexity. The variety of backgrounds,
languages, and learning styles present in Arlington creates a rich and challenging learning
environment for us all. Many in the community do not believe that high standards and
expectations can continue to be the rule in every school as the faces, languages, and
educational needs become more diverse. As we move forward to implement Futures Planning,
the school system must help all schoots establish and meet high academic standards while
providing opportunities for all students to experience daily the richness of our diversity.

The challenge at each school, and faor the school system, is ta remain focused on
enabling each student to become a lifelong learner and a productive member of our community
while welcoming all. Guidelines that support these goals are included in the Diversity section
of this report. '

Focus Programs
The concept of "focus” schools grew out of research on schools that are most

effective in raising student achievement. Researchers found that certain schools have
characteristics that seem to lead to the academic success of children enrolled in them. Most
of these schools clearly state their mission or goals for children, and outline performance and
behavior standards and academic expectations. Effective schools also enroll students from
many backgrounds who perform at all levels. Staff, parents and students typically make an




active choice to work at or attend the school. These schools are organized in ways that
support the scheol's mission and often have a characteristic {either curriculum, teaching
method or schecol dav structure) that make them different from other schools. Finally, these
schools work at involving parents in ways that support the mission of the school.

The Steering Team believes that each Arlingtor school should be an "effective school”
and that effective school characteristics are important ingradients of a quality education and
should be developed at every school. We believe that it schools in Arlington should clearly
state their missions, standards, and expectations for children, We know that many of our
schoois already do sore things differently from cother Arlington schools, The focus concept
can help us move smoothly through boundary and other student assignment changes by
hieiping pareris understand schools other than the ong to which they currently are assigned,
The focus concept can aiso heip us develop new countywide enrolled schools/programs to
meet identfied needs or desires in our community. Guidelines for this process can be found
in tha Focus section of the rapoart.

Crowding -- Diversity -- Quality Education

The challenges we face are not new. During the 1887-88 school year, a
Superintendent’s committee studied the issues of schoo! and grade configuration and the
impact of significantly large percentages of iimited Engilish proficient students on instruction
in the coniext of elementary school crowding. The result of this study was the opening of
middie schoaols for 8th - 8th graders in 1290-917. During the 1988-89 school year, additiona!
study ied to the creatien the following year of the Exemplary School Projects in seven
elementary schocols where significant percentages of minority and hmited English proficient
students were anrolied,

The questicns posed from 1887 - 1989 are the same guestions this Futures Planning
report must address. What options:

a provide sufficient instructional space for all ocur students;

& provide a strong instructional program in all schools;

@ allocate resources equitably:

. ensure that cur community’s diversity is an enriching element for all students
in every school, rather than a heavy burden at some schools; and

® are flexible enough to endure for a reasconable period of time?

Report to the Superintendent
Futures Planning Steering Team

Background

This section of the report 1s designed te famiiarize Arlington citizens with the current
situation. policies and practices as a point of reference for understanding the balance of the
report. it explains a variety of school system topics and indicates where interested citizens
can obtain more information.

Quality Education, Crowding, Student Assignment, Diversity and Focus Programs/Schools

Each secticn begins with a statement or a set of principles developed by the Steering
Team and Forum. These should be used to evaluate any options submitted to the
Superintendent. Each statement or set of principles is followed by an implication section that
discusses, in practical terms, applying the ideas to Arlington. Finally, each section includes
implementaticn guidelines, as well as process and timeline suggestions.
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FUTURES PLANNING PROCESS

The Futures Planning process began in Aprif 1982 when the School Board approved
14 guidelines to assist in planning for the aducational needs of Arlington’s growing student

body. {Appendix A)

Committee Structure
Superintendent Arthur Gosling appointed a joint citizen/staff Steering Team to tead the

Futures Planning process in May of 1992, At the same time. he formed a 100-plus member
citizen forum to work with the Steering Team and to serve as a sounding board for ideas and
proposals. Membership in the Forum was open to any interested citizen. Citizen members
continued to be added to the Forum through the end of November, 1992, In Pecembar 1892,
Forum membership was expanded to include teachers from every school., Forum members,
both citizens and teachers, are listed in Appendix B.

Meetings of the Futures Planning Committee

The Steering Team met 41 times from June 1, 1992 - June 16, 1993. The Steering
Team and the Forum met jointly 10 times during that same time period. All meetings were
open and visitors were present frequently.

Outreach to the School Community

The Steering Team met twice with ail APS administrators, once with the Teachers
Council on instruction, the County Council of PTAs, and the Advisory Council on Instruction.
In March, 1993, three countywide meetings for the general public were held at the high
schools and the Team held a live teleconference for staff which was broadcast periodicaily
on Channel 30. In addition, two informational videotapes were produced and aired on
Channel 30 and two informational presentations were made at Schooi Board meetings.

Meetings were held, upon request, with minority parent groups, civic associations, and
PTAs,

Six Futures Planning Bulletins were produced, transiated into Spanish and distributed
to over 4000 individuals and groups.

A chronology of all Futures Planning meetings and outreach efforts can be found in
Appendix C.



Working Methodology

Due to the structure of the Committee, draft documents were periodically produced
for discussion by the Citizen Forum and Steering Team. Each draft document was revised
several imes based on input from the Forum and from citizens attending other meetings heid
N The community. This report represents the Steering Team's best thinking on the topics
based on work done by many people as well as comments from a large number of Community
members. All summaries of discussions held under the auspices of Futures Planning as well
as individual comment sheets and correspondence are avaiiable in the Office of Special
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Projects,
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Initially, study groups led by Steering Team members and composed of forum members
ard stall produced three research reports, on Student Assignment and Crowding, Learner
Diversity and Focus Schools. These reports were based on a review of the hiterature. In
agaition, the Steering Team worked with consuitants from the MidAtlantic Equity Center at
American University. These consultants produced reports on Physical Desegregation and
Effective Practices for Language Minority Students.

Copies of these five reports were provided to Citizen Forum members and placed in
svery school and public fibrary, The Steering Team did not endorse every idea in each of the
reports but viewed them as part of a base of common information for all those interested in
Futures Planning in Arlington.

Acknowiedgements

The Team wishes to thank the many Arlington teachers, administrators and citizens
who gave so freely of their time and expertise to this process. Special thanks are due those
wiha participated in the Forum and acted as Study Group members or readers for sections of
this report. {Appendices B and D} In addition, the Team wishes to acknowledge that without
the 2ble support of Dr. John Crowder, Director of Special Projects, and Marilyn Taylor, Special
Projects secretary, much of this would have been impossible.
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BACKGROUND

Arlington Public Schools Statement of Philosophy

The Arlington School Board believes that the continuation of our democracy s
dependent upon an educated and informed citizenry. The Board also believes that the schools
should maximize the strengths and potential of all students so they may becorne self-
confident, well-rounded, responsible and productive citizens.

The goal of the Arlington Public Schools is to teach all students a broad body of
knowledge, effective commmunication skills, a rational system of thought, and use of their
individual creativity.

The education process in the Arlington Public Schools involves the cultivation of an
inquiring mind, respect for learning, ethical behavior, an understanding of the rights and
responsibilities of citizenship, an appreciation of our national culture as well as other cultures
and the concept that each individual has merit.

{Arlington School Directive (ASD) 5-1.01}

This philosophy requires careful attention to every student in every classroom.
Schools organize classrooms in Arlington in a wide variety of ways to accomplish the goals
outliined above. This philosophy presents real challenges to teachers, administrators and
students. Active support of this philosophy by the school system includes special staffing
patterns, required special training for teachers (both special and mainstream) and specially
developed curricula designed to enrich and support all students’ growth and learning.

Budget and Planning Factors

The budget process begins with staff work in July of each year. The School Board
generally receives the Superintendent’s recommended budget during January of the foilowing
year and works through it until March. Funding of the School Board’s budget must be
approved by the County Board with the adoption of the County budget. A calendar of School
Board meetings on the budget and topics for discussion is published annuaily by Arlington
Pubiic Schools Finance Department,

The basic building blocks of the Arlington Public School Budget are planning factors.
Planning factors are formulas that distribute resources to individual schools based on each
school’s projected enrcllment. Teachers, books, and counselors are examples of resources
allocated by planning factors. These formulas, reviewed and published annually by the School
Board, are the same for every school at a particular level. In addition, there are planning
factors for special need populations. As programs are added, as needs change, or as State
or Federal requirements change, the School Board may adjust the planning factors.



Adjustments te the pianning factors usually take place each fall and serve as guidelines for
budget preparetion for the next school yesr,

Tools for evaluating how the system meeis educational goals

Arlington Public Schools use the state Standards of Quality (50Qs) and Standards of
Learning (50Ls) as the base for its curricutum, Citizen and staff committees annually review
all curriculum areas, making recommendations to both statf and the School Board for changes
and additicns 1o cur offerings and our delivery systems. in addition, annual reports on Special
Education and Gifted programs are required by the state.  These required reports are
developed Gy staff and reviewed by citizens.

Eisnniaily, the Schoo! Board end the Sugerinterient, with input from staff, parents and
citizens, «dentify priorities within the schoo! system far special attention. These priorities
make up the Stratagic Plan -- a six year. long-range pianning tool which includes expected
outcomes. The tasks cuthned i the Strategic Plan -- study, staff development, changes to
gither curriculum or oractice, etc. -- are further defined in the Division Management Plan,
Staff members and sreas of responstbility are dentified. A report on sach year’s work is
produced annually in the spring.

Indivigual schools also ideritify prionties in their management plans. Some of these
priorities are the same as those identified by the schoaol system; others are specific to a school
community., Each school’s plan is developed by teachers and administrators and evatuated
by teachers, parents and an appointed Building Advisory Committee composed of the principal
and parents. These twe-year plans, as evaluated, are published for citizen, staff, and Board
review.

Annually, eligible students at identified grades take standardized tests prescribed by
the state of Virginia and Arlingten. The resuits of these tests, reported in a variety of ways
for the system and for each school, are published annually in September in the Academic
Pertormance Report. The Arlington Public Schoois also cooperate and participate in the
Outcomes Accountability Program administered by the state of Virginia.

Enrollment Patterns and Projections

Arlington’s student pepuiaton is increasing following a period of relative stability.
Enroliment peaked in 1263 at nearly 27,000, During the 1960s and 1870s enrollment
declined until it stabilized at about 14,600 during the early and mid-1980s. Since 1988,
enrollment has risen by almost 2,000 students. This year, we have 665 more students than
last year, with enrollment at 16,148 on September 30, 1892,

Projected enrollment for the next five years shows a continuing total increase of more
than 3,000 students or 19.2 percent. The average increase over this five-year period is 618
students per annum or 3.8 parcent. The historical pattern and projected increases are shown
in Figure 1.

Enrollment growth cver the past five years as well as projected growth over the next
five years is driven by increasing births to Arlington residents as well as the arrivai of new
immigrants. Mitigating factors such as available affordable housing could eventually peak and
interrupt or alter the growth trends predicted for future years.

The growing enroliments are seen in all Arlington schools, but the percentage of
increase is not equally distributed among the schools. Some schools have enrollments which
exceed building capacity and, therefore, have temporary classrooms and/or classroom
additions completed or planned. Additicnal classrooms will be needed to provide for the
projected growth., Tables 3 and 4 provide schooi-by-school information,
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Figure 1

The current estimatad capacity of the elementary schools is approximately 8,5C0
students, white enrollment is projected to reach 9,500 students (K-B} by 1997-98.
Etementary schools expected to be over their estimated capacity are Ashlawn, Barrett, Glebe,
Glencarlyn, Henry, Jamestown, Key, Long Branch, McKinley, Nottingham, and QOakndge.

The estimated capacity of the four current middie schools 1s 3,200, with a prejected
enrollment of 4,000 by 1997-98. Ali middle schoocis have or soon will exceed their capacity.
In addition, Jefferson has exceeded the Superintendent and School Board’s guidelines of no
more than 900 students at any middle school.

The regutar high schools plus the H-B Woodlawn program have a capacity of 5,300
with a projected enrollment of 5,200 by 1997-28. While the total capacity far high school
students will not be exceeded, some adjustments will be needed to more closely mateh
student populations with the capacity at individual buildings.

It is projected that student enrollment will continue to climb well past these numbers
untit the year 2002 when, based on State planning figures, it should taper off. State-wide
projections of enroliment increases however show a continued state-wide increase unt:l 2005,
Itis projected that enrollment increases impacting the capacity of Arlington Public Schools will
continue for the next ten years.



Student and Staff Diversity

Racial/Ethnic Diversity

Schooi System :
The Arfington Public Schools student population is becoming increasingly diverse. The’

proportion of white students in Arlington schools has changed from 85 percent about 20
years ago to 45 percent \n 1992/93. The proportion of minority students has increased from
15 percent to 55 percent. These data are reported annually in October by the school system,

Data on racial/ethmc groups are collected based on the requirements of the United
States Department of Education, Office for Civil Rights. Five groups are recognized:
American Indian/Alaskan Native: Asian/Pacific lslander; Black, not of Hispanic Origin;
Hispanic; and White, not of Hispanic Qrigin,

Prior to 1970, Arlington students were. for the most part, either black or white. This
situation began to change during the 1970s and 1980s.

American Indian/Alaskan Native enroliment has remained stable at about 0.1 percent
of the students. The Asian/Pacific 1slander enroliment grew from 1.8 percent in 1870 to the
peak of 14.9 percent in 1983 and is currently 10.3 percent. Black enroliment increased from °
11 percent in 1970 10 15.7 percentin 1878, Since 1978 the proportion of black students :
has remained relatively constant in the 16 to 17 percent range with 17.4 percent currently '
Hispanic enroliment has grown steadily from 2.5 percent in 1970 to 27 percent currently
This growth was much stower during the 1970s reaching 6.5 percent in 1979, but the rate
of growth quickened during the 1980s and early 1990s with an average annual increase of
1,6 percentage points. The white student population has declined in proportion to the
minority increases. The annual average decline in the proportion of white students has been
about 1.6 percentage points over the past decade. Figure 2 depicts the changing

demographics.

SUMMARY OF CIVIL RIGHMTS STATISTICS
GRADES K-12/1970-1882
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Table 1

ARLINGTON PUBLIC 5CHOOLS
Planning ond Assassment Offica

SUMMARY of CIVIL RIGHTS STATISTICS as of OCTORER 21, 1992

(Revitad NOVEMBER 4, 1992)

Amer. indian/ Asian/
Alaskan Native  Pacific lsland Black Hispanic Whita

SCHOOLS NO. % NO. % NO. % NO. Y% NO. % TOTAL
Abingdon 3 5 53 9.2 139 242 120 20.9 260 45.2 575
Ashlawn 22 7.2 2?2 7.2 &4 20.8 199 64.8 307
Barcroft 57 135 106 251 153 362 107 253 423
Barreft 30 8.1 37 100 237 641 66 178 370
Drew 1 3 b 1.9 115 35.7 40 12.4 160 49.7 322
Globe 43 116 59 15.9 85 225 184  49.6 371
Glencartyn 1 2 137 27.2 101 20.0 206 409 52 1N.7 504
Henry é1 14.0 122 28.0 123 283 129 29.7 435
H-B Kind. 4 211 4 213 1) 57.9 19
Jomestown 1 3 20 5.1 4 1.0 1 2.8 354 20.8 3%0
Key 1 2 34 55 Y 10.7 335 54.6 178 29.0 614
Long Branch 45 8.5 103 19.5 164 311 216 40.9 528
McKinlay 21 56 26 7.0 40 10.7 284 76.7 373
Mottingham 18 58 19 6.1 24 7.8 248 80.3 309
Qakridge 71 10.2 215 31.0 184 265 224 32.3 694
Page 33 111 31 10.5 34 11.5 198 646.9 296
Randelph 55 9.6 218 37.9 216 37.6 84 15.0 575
Taylor 37 5.8 28 4.4 44 6.9 532 83.0 641
Tudkahos 19 4.6 23 5.6 19 4.6 353 853 414
Total Elem, 7 h 762 9.3 1,438 176 2103 258 31850 47.2 8,140
MIDDLE

Jeffarion i | 113 11.8 234 24.6 353 346.8 257 268 960
Kenmore 128 17.6 186 255 230 3.4 185 254 729
Swanson 1 J 48 7.1 B8 12.9 17 17.2 426  42.6 4680
Williamsburg 56 7.1 B4 10.6 149 188 503 6435 792
H-8 Woodlawn 2 1.0 13 6.3 27 13.1 15 7.3 149 723 206
Total Middle 4 B 358 10.6 621 18.4 864 257 1,520 45 3,367
3R, HIGH

H-B H.S. Cont. 7 4.5 38 352 46 42,6 17 157 108
Langston 3 3.1 3¢ 309 33 340 31 320 §7
Wakefisid 3 2 260 17.4 332 223 529 355 366 246 1,490
Washington-Lee 146 1.2 176 13.5 536 41.2 443 34.1 1,301
Yorktown 60 6.3 95 9.9 106 1.1 694 727 955
H-B8 Woodlawn ] 3 25 8. 21 6.8 LY} 18.8 204 640 309
Yotal 5r, High 4 . 501 11.8 692 142 1,308  30.7 1755  41.2 4 260
Jackson Prog. 9 190 g 191 13 277 16 340 47
GRAND

TOTALS 15 1,830 1003 2760 174 4288 271 7,141 451 15834
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Schools

it is important to note that the range of school system racial/ethnic proportions is not '
present in each school. For example, one Arlington school has 88 percent of enrollees in one
or the other of the minority groups while another school has 9 percent minority students. The
other schools fall within this spectrum. Table 1 displays school by schooi data for 1992-93,

Minority Achievernent Initiatives

tnitially, in 1986, Arlington identified improved academic performance and increased
participation in extracurricular activities by African-American students as a priority. A number
of initiatives have been implemented and an annual report has been published by the Minority
Achievement Office. In 1990, the priority was expanded 1o include students from all minority
groups. Beginning with the 1993-94 school year, the Minority Achievement Office report will
include information on academic performance and participation in extracurricular activities for
all raciai/ethnic groups in the Arlington Schools,

While improvements can be noted since 1986, African-American and Hispanic
students, as groups, still score well below their white peers on most standardized tests.
African-American and Hispanic students also continue to be under representad in higher level
courses and over represented in special education classes. African-American students are
suspended at more than twice the rate that their proportion of the total student body would
suggest and they participate less in extracurricular activities (except sports).

Racial/Ethnic Diversity among Staff Members

As Arlington’s student population has become increasingly diverse, efforts have been
made to increase the number of teachers and other staff from diverse backgrounds. Data in
the annual Mincrity Teacher Employment Reports indicate that the number of minority
teachers continues to increase. The most recent report issued by the personnel department
on November 6, 1932, shows an increase of 56 minority teachers since the 1987/88 school
year. While this growth rate {36 percent) for minority teachers exceeds the growth rate for
minority students enrolled in the schools, the percentage of teachers and statf members from
minority backgrounds is far below the percentage of minority students.

Language Diversity
Scheol System

Students enter the Arlington Public Schools speaking 51 languages other than English.
The largest number of non-native English speakers (784) were born in the United States.
More than 1421 of the non-native speakers enrolied in our programs for students who are not
proficient in English come from Central and South America and speak Spanish.

Since 1971, Arlington has offered programs for students who are not yet proficient in
English. These programs are also designed to support academic success. During the 1992-93
school year, 21% of all elementary students were enrolled in special language programs. Of
these 1,714 students, the largest number were enrofled at kindergarten. Seventy percent
(70%) of these kindergartners were born in the United States. At the secondary level during
the 1992 - 93 school year, 14% of all students were enrolled in programs designed to develop
English proficiency and advance academic knowledge. These 1,106 students were fairly
evenly distributed from 6th - 11th grade. Information on limited Engilish proficient students
and programs is published annually in the fall by the Division of Instruction, ESOL/HILT
department.
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SCHOOLS

Glencarlyn
Randotph
Barrett
Barcroll
Key

Henry
Oakrdge
Jackson
Long Branch
Abingdon
Drew

Glebe

H-B Kind.
Ashlawn
Page
McKinley
NotUngham
Taylor
Tuckahoe
Jamestown

MIDDLE
SCHOQOLS
Kenmore
Jefferson

H-B Woodlawn
Swanson
Willlamsburg

HIGH
SCHOQOLS

H-B H.S Cont. B

Wakefield
Langston
Washington-Lee
H-B Woodlawn

Yorktown

ARLINGTON PUBLIC SCHOOLS
ELEMENTARY LIMITED ENGLISH PROFICIENT
AND MINORITY PERCENT ENROLLMENT
DECEMBER 22, 1892

| 88%
% A5%,
| a2
1757

b 7o

J
1 savs
] 667

BB Limics English Proficicnt Students

Ej Total Minonty Swdents

tnformation taken from the Civil Rights Statistics
Summary as of Oclober 21, 1992 and the Survey
of Limited Engiish Proficient Students 1992-93

L ks Figure 3

ARLINGTON PUBLIC SCHOOLS
MIDDLE AND HIGH SCHOOL LIMITED ENGLISH PROFICIENT
AND MINORITY PERCENT ENROLLMENT
DECEMBER 22, 1992

¥5%

E 73%,

l 44091

! Limited English Proficient Students

[:] Total Minonty Students

f 84%

] 759

] 68%

—I 66%

Information taken (rom the Civil Rights Siatistics
Summary as of Cciober 21, 1992 and the Survey
of Limited Engtish Proficient Sudents 1992.93

Figure 4
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elementary program. In 1982, two additional elementary programs were started at Abingdon
and Oakridge. These programs enroll students only from their respective zones,

System Support for Language Diversity

Over the years, Arlington has made a effort to hire both teachers and support staff
who are proficient in more than one language. Limited information is collected about
languages spoken by staff members. |

All non-native speakers enroll through the Intake Center located at Kenmore schooi.
At the Intake center, parents have an opportunity to be told about the Arlington School
system in their native language. The enrolling student’'s fluency in English, as well as
academic background in the native language, is tested to help with program placement at the
local school. Arlington has also participated in a number of initiatives aimed at providing
support for new students through outreach to parents. Bilingual resource aides, the Parant
Education program and the central ESOL/HILT office have piloted a number of initiatives in this

area.

Learner Diversity
All Arlington schools enroll students with a variety of abilities and learning styles.

Every classroom must accommodate this diversity. Arlington offers varied instruction to meet
these diverse learner needs. In addition, special education students are educated in the least
restrictive environment available and every school offers instruction for gifted students,
including differentiated units of instruction and cluster grouping in the regular classroom
setting. Arlington Public School poiicies also provide for acceleration through the curriculum
where it is appropriate. Significant numbers of students enrolled in special programs can
greatly impact the instructional day. In addition, many of Arlington’s special programs need
additional space for additional teachers.

The Arlington Public Schoois has been encouraging selected elementary schoaols to try
innovative instructional programs as a way to address leaner diversity. Arlington now offers
ungraded primary instruction in one school; a focus on art as a connector to reading at
another site: dual language immersion in Spanish and English at three sites; an emphasis on
science, math and writing at another school; and an environmental connection across the
curriculum at one site. These programs were designed by school communities to meet the
needs of all students enrolled in their schools. In addition, several of the high schools wiil
begin initiatives during the fall of 1993 designed to better meet the needs of diverse learners.
Partnerships in the community have also expanded our ability to meet the needs of
exceptional students through mentorships, access to computers and scientists for student
groups, and work opportunities for credit.

Buildings

The Arlington Public Schools has 3.4 million square feet of buildings at 38 sites.
Currently sixteen buildings are used by elementary school students (K - 5}, four buildings are
middle schools (grades 6 - 8), and three buildings are high schools (grades 9 - 12},

Additionally, the Arlington Public Schools operate two county-wide elementary schools
(Page and Drew) and four secondary alternative schools/programs with county-wide
enrollment. The secondary alternatives operate at five sites, Stratford (housing the H-B
Woodlawn Program for 6th - 1 2th graders), the Career Center (housing & variety of programs
for 9th -12th graders), Hoffman-Boston and Langston (two sites for our High School




Continuation Program), and Jackson (home for & county-wide special education center serving
chitdren from 1st -12th grade),

Curing the 19982-83 schoot year 48 relocatabie classrooms (trailers) at 11 school sites
in Arlington housed over 1,000 students. The majority of these students were in elementary
school. In fact, 48 reiccatables is the equivalent of two elementary schools,

Four buildings awned by Arlington Public Schools currently house other school relateg
programs. Claremont schaool has been home to the Northern Virginia Police Academy for the
past few vears. It will be vacated prior to the 199394 school year. Gunston, jointly used
with the Counity, housed students assigned to Randoiph school during the 1982-93 school
year while Randolph was under construction. Reed school is currently used by three early
childhood programs, operated by the county or a non-profit organization. Wilson Schoagl
houses the Arlington Public School REEP (Refugee Education and Employment Program)
program.

During the 1283-84 school year, Reed will operate, in part, as an annex for 75 Key
elementary students. Students enrolied at Barrett elementary wiil attend school at Gunston
while construction proceeds at the Barrett site. In addition, relocatables will be installed at
all middle school sites except H-B Woodlawn. It is expected that a total of 38 relocatables
will be used at 11 schoaol sites during the 1993-94 school year. 12 relocatables are
associated with construction; 26 will be instalied to address crowding. In addition, church
space will also be used during the 1993-94 school vear to address crewding and construction
at Swanson Middle School,

Instructional Space and Building Capacity

School building capacity in Arlington is currently based on the way the buitding is used
to accommodate the programs needed by the students in the zone. Our space needs are
determined, in part, by Schoo! Board adopted planning factors. As the number of children
increases, and as the diversity and special program needs of the children entering Arlington
Pubiic Scheools increases, so do our needs for instructiona! and support space,

In calculating a building’s student capacity in Arlington, 1tis generaliy assumed that 24
students can be accommodated in each regular classroom. {Twenty-four students is the
average of the planning factors and a regular size classroom is 700-900 square feet.)
Classroom counts for current elementary schools are displayed in Table 2. Ali schools need
a gymnasium, a library, a multipurpose room or cafeteria, a clinic, and administrative spaces
tor principals, counselors, teachers and other professicnal support people. Secondary schools
also need lab space for science, foreign language, home economics and technology education
classes and additional gymnasium space. '

Programs for special education, Chapter 1, Basic Skills, and ESOL/HILT require
additionat instructional spaces, K-12. Thase spaces must be factored into building capacity.
Some of these programs use regular rooms: others only require a small classroom of
approximately 500 square feet. As the student pepuiation in a building changes and program
needs are adjusted for those students, building capacity may change.

Another way to [ook at capacity is in terms of square feet per child, While there is no
state standard of space per pupil for an entire school, newly built schools for 600 - 900
students (designed to serve relatively homogenous populations, having the advantage of cost
effective design layout) range from 85 to 110 square feet per pupil at the elementary level
{inciuding gymnasiums). Smaller schools will have higher square feet per pupil figures
because there are school components that cannot be reduced in size even with lowered
enroliments. A standard gymnasium, cafeteria, library, and administrative area, for example,
will be similar in size regardless of whether the building has 400 or 700 students.
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Table 2
Elementary Classroom Count, Building Square Feet, and Site Acreage

Projected * Regular * Small | Building Square Feet | Site Area
Students classrooms | classrooms | Square Feet | perstudent | in Acres
97-98 9/93 9/93 9/93 o
X 29 13 62,580 71 4.3
Ry
Oakridge (2) 600+ 33 11 60,737 77 8.2
Randolph 35 6 63.000 93 7.3
Abingdon 35 11 80.333 127 9.8
Long Branch 24 9 50.210 92 2.2
Glencarlyn (1) (2) 24 9 51,859 93 9.0
Reed (2) (3) ($) 27 46,652 97 10.8
Glebe 450 - 600 18 11 55,400 L10 84
 Jamestown 26 35,489 112 10.9
Barrett (1) 13 60,461 124 7.2
Jackson (3) () I8 12 59,933 133 7.7
Taylor (1) 30 8 79.300 139 {5.3
Claremont (2) (3} 22 4 44316 102 15.0
Nottingham (2) 22 45,187 103 8.9
Henry (1) 19 8 50,150 112 1.2
McKinley (1) 21 3 55,662 118 7.7
Page (2) 300 - 4350 17 4 41,282 135 6.5
Tuckahoe 20 7 59.725 141 6.4
Ashilawn (2) 20 5 52.074 149 7.1
Barcroft 27 7 68,700 156 5.2
Drew (4) 25 5 77,790 183 8.4
Totals 503 135 1,220,840 170.7
Averages 24 6 58,135 118 8.13
* Regular classrooms range from 700 - 900 square feet, small classrooms are approximately 500 square feet

* Square feet per student based on projected number of students in 1997 - 98 and current building square
feet which does not include projected gvm or classroom additions

(1) classroom counts will increase when construction is completed

(2) Schools without gyms -- square feet will increase when gym construction is completed

(3) Potential sites for new schools - not currently used for K-5 programs

(4) Square footage includes joint use with the Countv during 92-93

Building and CIP information provided by the APS Office of Operations and Facttilies
Student projection ranges provided by the APS Office of Planning and Assessment

Instructional programs which reguire fewer students per classroom wil| impact the
average square foot per pupil and raise the square foot per pupil figure at schools with many
of these programs. Elementary schools with less than 110 sqguare feet per student and
secondary schools with less than 150 square feet per student are cause for concern.

The average Arlington County elementary schooi has approximately 118 square feet
of building space per pupil, however the range of space available per pupil is quite wide. (see
Table 2) Some elementary schools, such as Glencarlyn, Key, Long Branch, and Oakridge have
wel!lbe!ow 100 square feet per pupil. Others have upwards of 130 to 140 square feet per
pupit,

At the middle and high school level, the addition of auditoriums and multiple
vanasi_ums increases the square feet per pupil to an average of 150, excluding the large
vanasiums at Jefferson associated with the community center. Again there is quite a
Vanation by school. Some of our current secondary buildings also have very inefficient space
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layouts with a high percentage of the square footage dedicated tc hallways and commyg
areas that cannot be used for instruction, Causing an increass in the square footage pe
student.

Site Size .
The State of Virginia has established rinimum standards for suburban school sites -
4 acres for an elementary schooi and 10 acres for a secondary school. An additional agre*
is required for each 100 students attending the schoal. Therefore, a newly constructaq-
suburban school for 300 students (K-5) would require a 7 acre site. A newly constructeq
suburban school for 500 secondary students (6th - 12th) would require 15 acres. When 3
site falls beiow the minimum state standard a waiver of the standard may.be requested from
the state if the school division wishes to construct an addition at the site. Factors such as
county park land adjacent to a school site can be used as justification when seeking a waiver,
Site size is heipful as a relative measure as we think absout adding students to various
schools. Figures 5 and 6 show site size and projected enrollment in 1997-98 for Arlington
schools and some other school-owned buildings,

The Capital Improvement Plan

The Arlington Public Schools embarked on a capital improvement plan 4 years ago.
Initially designed to update and improve all school owned facilities, it has become an important
toal for meeting our increasing need for additional classroom space through building additions.
The Capital tmprovement plan also includes planned funding for renovation and subseguent
re-opening of schools not currently serving K-12 students.

Following the compietion of all currently approved projects, $24.3 million from the
FY892 bond will be available tor additional classroom construction. The total dollar need for
an anticipated FY34 bond is $28.1 million of which $10.5 million will be earmarked to provide
classrooms for our growing student body. The placement of these classrooms at schoo! sitgs
will be dependent, in part, on Board actions takenin response to the Futures Pfanning process.

Additions

Abingdon, Barcroft and Randolph are elementary sites where significant construction
has taken place recently, adding 30 classrooms to our inventory. Classroom additions at
Ashlawn, Barrett, Glencarlyn, Henry, McKinley, Swanson and Taylor during FY94 will also add
39 classrooms to our inventory when completed {tentatively expected by 9/94). Ashlawn,
Glencarlyn, Nottingham and Page are slated to receive gymnasium additions, and at Oakridge,
Glebe, and Tuckahoe additional space renovation wili add 15 classrooms. At the present
time, money inciuded in the FY32 bond for classroom additions at Long Branch and Key, two
of our most crowded on small sites, has been reprogrammed to Barrett elementary.

At the middle schools, projects to assist in enrollment increases are planned at
Kenmore, Williamsburg, and Swanson. Funding for an addition to either Washington-Lee or
Yorktown is also provided for in the out-years of the capital plan,

Buildings under consideration for reopening

The current CIP includes contingency funding for reopening Claremont and Gunston.
It may also be possible to reopen Reed and/or Jackson although no additional funding is
earmarked for those sites in FY94-95. All four buildings would require renovation if reopened
as schools designed to sarve kindergarten through 12th graders. All sites are large enough
to consider classroom additions as an option,
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Tables 3 and 4 summarize information on projected and current student enroliment,
building capacity, relocatable use, site size and capital improvement plans for each building
currently being used as a regular schoch in Arlington,

Joint Use by Arlington Public Schools and Arlington County of school-owned buildings

Many of the School Board owned buildings are also used by Arlington County. The
Department of Parks, Recreation and Community Resources administers programs serving
both local and regional residents in thirtean centers, Seven of which aperate out of schoaol
facilities under joint use agresments. Acrivit.es in school facilities are scheduled throughout
the day and operate with the cooperation of each school, Programs are offered on year round
basis and serve a diverse population of all ages, ethnic backgrounds and interests. Table 5
summarizes the joint use of school-cwned buildings nct currently being used as regular
schools.

The concept of joint use tacilities has significantly increased community access. The
expanded usage has allowed for a continuum of services for both the children who attend the
schoois during the day as well as adult residents who are also able to attend programs
throughout the workday, evenings and weekends. The collaborative relationship between
schools and the county is an excellent example of how a variety of needs and interest for
multiple groups can be addressed through effective and efficient management of our activities.

The Futures Steering Committee supports the continuation of the joint-use of school
huiidings.

Drew

The Recreation Division manages approximately 1/3 of the building ncluding office
space, gym, multi-purpose room, kitchen classrooms and game room. Additional space is
used during the summer months for piay camp. Programs operate 7 am - 9 pm Mon-Fri with
additiona! hours on Saturdays during the winter months., Pregrams include play camp,
playground, after-school programs, teen/adult activities and activities for senior adults. The
multi-purpose room, gym and classrocms are shared between the schoo! and recreation
programs. The Office of Aging provides educational, nutritional and leisure opportunities to
senior adults; BO seniors are served annually, with daily attendance ranging from 18-20
individuatis.

Gunston
Gunston is currently the temporary location of Barrett Elementary School. The
Community Center was added in 1974 and is managed by the Recreation Division, The
following County programs are jocated at Gunston:

o the Office on Aging, which provides educational, nutritional and leisure
opportunities to senior adults who are economically and/or socially
disadvantaged. Lunch, transportation and information and access to other
services are part of this program. One hundred nineteen seniors are served
annually with 55-60 attending daily. In addition, 4-6 times a year events aré
held for 200 senigrs at Gunston.
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{Gunston continued)

® a small preschool;

e fitness, gymnastics and boxing programs;

® the offices of the Cultural Affairs Division of Parks and Recreation;

9 space for auditions, rehearsals, classes, set and costume construction an
meeting rooms for all of the county’s performing arts programs; and

° 2 theaters -- a 120 seat "black box" theater and a 450 seat traditional theater,

Hoffman-Boston

The Recreation Division manages approximately 20% of the building, including the
kitchen, recreation room, gymnasium, game room, some ciassrooms and the Carver
Community Center which was added in 1972. The Carver Center operates 12 months of the
year on weekdays and Saturdays. The remaining 80 percent of the building is used by APS
and Arlington Community Action Program (ACAP}, Classroom spaceis shared by all 3 groups.
Recreation programs cffered include drop-in, after-school programs, open gym, special events
and workshops. The Hoffman-Boston building is also home tc a Heagd Start program for 3-5
year olds run by ACAF,

Jetferson

The Recreation Division exclusively manages the art studio, meeting room, game room,

office space and kitchen. The large gymnasium area is jointly used by the school and rec
division during the school day with primary recreational use occurring after schoaol, evenings,
weekends, and in the summer. Recreation programs are offered from 8 am - 10 pm Mon-Fri
year round and seasonally on weekends from 1-6 pm. Programs include art classes, open
studios, workshops, meetings, game room drop in, and use of the gym facilities (track,
basketball, volleyball, exercise classes, weight-lifting equipment, aerobic equipment).
Performances, scheduled by the Cultural Affairs Division, are offered in the 720-seat theater
on most weekends throughout the year,

Langston
A recreation program which includes a wide variety of activities for all ages from

youths to seniors is offered at Langston. The programs operate during the year from 9 am
to 10 pm Mon-Fri, and seascnally from 1-5 pm on Saturdays. Programs use classrooms, the
multi-purpase room, kitchen, office space, game room and senior adult room. Scme of the
spaces are also use by APS Adult Education program. The Office on Aging provides
educational, nutritional and leisure opportunities to senior adults; 33 seniors are served
annually, with daily attendance ranging from 8-15 individuals. The Langston building is also
home to a Head Start program for 3 - 5 year olds run by ACAP.

Reed

The Reed huiiding is home to a HMead Start program for 3 - 5 year olds run by ACAP.

In addition, 2 private non-profit organizations run daycare/preschool programs in the Reed
building,

Wilson

The Office on Aging provides educational, nutriticnal and leisure opportunities to senior

adults at the Wilson building; 102 seniors are served annually, with daily attendance averaging
30-35 people.
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: General Student Assignment Policy
Arlington School Directive (ASD} 25-6.01, describes the current method of student

~ ggsignment in Arlington,
' "Attendance areas are fixed by the School Board and students are required to attend

the school serving the area in which they reside. Such attendance areas include alternative

T and and special school which serve the entire county. In some instances, attendance areas serve
residents in other parts of the County and are not contiguous with a student’s place of

‘ater, residence. Students may attend a school outside their attendance area only in those instances
specifically set forth in the regulations, and unless such attendance is the result of an

B individualized Education Program (IEP)-based special education placement, any excep tions are

the v discretionary as determined by the school administration.”

fver i

the L Notable variations in the community

\PS S

ps, S Many students residing in the Nauck and Arlington View communities attend elementary,

s L middle and high schools which are not contiguous to their homes.

- s This attendance pattern dates to the early 1970s when Arlington desegregated its
‘schools. At that time, through a court approved pian, the schools in African-American
neighborhoods (Drew, Langston and Hoffman-Boston) were closed as regular neighborhood
-. schoois and new attendance patterns were created which assigned students from Nauck,
1 Arlington View and Highview Park to every other schooi in Arlington. In 1985, elementary
c C students fromn Nauck and Ariington View were reassigned to schools closer to their homes.
: Three of the five elementary assignment zones created at that time continued to be non-
I contiguous. In 1993, the Nauck community continuas to send its children to three middle
! schools and three high schools. Arlington View students all attend the same middle and high
schools.  Highview Park students attend two middle schools and one high school.
Transportation is provided to all students who live more than one mile {elementary) or 1.5
miles (secondary) from their assigned school.

Most students residing in the Key elementary district are assigned to a middle school via a
non-contiguous zone.

When middie schools were openad in September 1990, it was evident that Swanson
Middle School was not large enough to serve all 6th, 7th and 8th graders who lived within the
existing boundaries, At that time, the majority of the Key elementary district was reassigned
to Williamsburg Middie School, a school with sufficient space for the predicted enroliment.
Geographically, the Key elementary district is not contiguous with the rest of the Williamsburg
middle school district. Transportation is provided for all students attending Williamsburg from

the Key district.

Some ESOL/HILT ‘students are assigned to schools other than their zoned school for
programmatic purposes.

During the 1970s when the High Intensity Language Training (HILT) was established,
it was offered at the Career Center for all secondary students, As the numbers of HILT
students grew, high school students attended Wakefield High School and intermediate
students attended Kenmore. Over time, with growth in the number of limited English
proficient students, programs have been established at all schools. Some HILT students are
assigned to programs housed at alternative schools because their assigned school does not
offer HILT. Transportation is provided for students in HILT programs at alternative schoois.




Special education students are assigned to school based on their Individualized Educationg
Plans (1IEPs).

Special education students receive services in their home (zoned) schools. There ar
times, however, when students are transported to another school based on the educationg
program of the child or space needs. Physically disabled students who are not integrated int
the regular elementary schoo! program are transported to McKinley School, which houses th
program for physicaily disabled children. Middle and high school students who are physicall
disabled are integrated into the programs at the home schools.

Instructional Transfer Policy
ASD 25-6.01 also describes the instructional transfer policy,

"Parents of students enrolled in efementary and middle school may request transfer to
another elementary school or middie school for instructional reasons when, jn the opinion of
the parents and the principals of the schools involved, such transfer is in the students’s best -
interest and provided that.:

1) the transfer will not raise the percentage of students attending the receiving school
from other attendance areas in excess of 4% for elementary and 4% for middle schools based
on September 30 students membership report.

2} the parents assume the responsibility for transportation arrangements if such are
necessary.

3) the transfer does not cause the receiving school to exceed. or continue to exceed
its standard accommodation level.

4) Each transfer must stand on its own merit.
These special assignments may be terminated if, in the opinion of the principal or the parents
involved, it is creating a situation that /s detrimental to the student or other students. "

This poticy sets a Iimit of 4% of an elementary or middle school’s enrollment as
available for Instructional transfers. No instructional transters are currently aliowed for high
school students. Under this policy, families who apply for and receive an instructional transfer
must transport their children to and from the chosen school. In 1992 - 1993 school year, 229
elementary students (about 2.8% of the 8,144 children K-5) attended a school other than
their designated school on an instructional transfer. Fifty-seven middle schools students
{about 1.7 % of the 3,369 students 6 - 8} attended a school other than their designated school
on an instructional transfer during 1992 - 1993. Tables 6 and 7 summarize the data on
instructional transfers by school.

Admission Policy for Countywide Enrolled Alternative Schools

ASD 25-6.02 describes the admission policy for current alternative schools - Drew,
Page, and H-B Woodlawn.

"The Arlington Public Schools offer several educational alternatives for students,
including system-wide alternative schools. Program in these schools are designed to offer
options for students in addition to neighborhood schools. Admission procedures for
alternative programs are designed to encourage enroliment of ethnically diverse student
bodies. " ...

A. At all three alternative schools, the principals in making admission decisions will
strive to attain the School Board’s goal of an ethnic distribution which approximates that of
the general school population.

B. There will be no achievement or ability screening of eligible students. ...,

D. The order of admission invitations will be determined by the procedures outlined
below. Siblings are defined as entry grade applicants who will have older siblings concurrently

28



SIDUBISWNDLD [ensaun w 3dadoxa
'[90425 Y3y 18 POMO{B 10U 318 SIJSULE [LUONDIISU]

138 008 £6/T6 19) L0780
HOda [OOYIS IAIIRUIN [B/I5ULR JUUARIUIIS UL S1)) i) f ¥1R(]

ri 001 I FOIUD 45
LIg T4 Iz s (eol
34 09 131 unoppo L
re 607 10070 1M
{6 v @Nwim .i‘;n.! - Hlliﬁmuhﬂwxnulkﬂ SQGUIILAL JOU VIEP JOYIS Sy Jooydy -
§]o0gds panog CLE) E2JSUED FRUOLINLISTE SE JUIRL[OILD SIE JU 00 PUL UL %,k 01 Git Panoj(e S| J00sas Yo .
3228 OIS 1 6/70 1Y Loy JO H0HD1 [0S 21U IDEEAIISULL [EULHMNLGSUE ) U0 ]
T T Spia kg | IS e g7 Yuy AT 7T 001 oz fo g
PAIBIU SHIpaLs 176 a9 Torr T Juer T Cloed T T T T Buisoond g jeios
L4 L JO § e wﬂm_ﬂt mmmm\! I P i S T 1 .m_;.mm:d_m.mmmmﬂ
SRR SRR £ 31 N I L 07 |6t 7 o1 T Sonen
) HEM“JW"C‘-M_E N I.W—-m.:.ﬁ—:wnc.:v 5. m. M—r. e Fly T W“Mr e WJE\‘ A T uo—-fﬂhu
Ho4uz | (i 1e 1 04ua 2o e 1 e Yot T Qs T8 T T T ydopuey
95 swapug | o SHIDPUEY - 100ty .;mu:w Y A D ST A T et M ™ SIpINeey
e (24 i - e e T T T T wedurtioN
SJOOLIS PINOL 1Y) ukI]) SIt0 6 ET A R Y S A A Y TTTTTETTTTT T ges T T T
S]O0Y3E 1B PIJOIUI SIHIPIIE [ooipy Yydijy E i R T 708 41
g 3qu ], IETles T fer g e T T T e T T Py
K 9t s Ui L (L33 GMOosTwe]
TR T D TS TR T AR S Ty T Ry
ZST0 [0 IS DA €U £l AN Sl It >4
| m—.._ —Ut_m...m: uﬂcc.—-u—-.—.m:_ S8 _=U-==Cb=u vum wc ) pue n:. t\:w. [$1} du —7« _Z:mmﬂ 51 JURHOY afoul) - m. Kita Q¢ %1 d.f Y LY Uﬂummu
1604 JOUYIS £6/76 107 14/5 IO 1OUDL [DOUIS AN/ IIJSIL T [EUOGLINTISHE D]} WEHUE] Cji] Fer THEGY T vt v T e 7 I S B N TETT
3 Ve I R T T Tl Tpewnafael,l ofc 13 v T T g o N T N TR T
- 9T | Is DT an't k- 1Y G b e o 5 . B I P U5
(94 9f L 6T TGl m:.gw-cm—:_g M.Nm!i mu.M - o mw‘ - W D ﬂ‘r‘ B R - WMW\:J‘\ . ﬁomwm_lnmﬁ
9o 4% £ 4% 177 Thige T Twesweng | | TTRYTI Tyt T Ty T Y|EY T T sjo0yas panoz
e 6 i o1 87 CT T Taoniuay D S e ‘ —
gl 4 Lt 96 TP e T wesayger A A (A SR I S Hre- S “Vogo apminod
T T T e prav POHOsU3 S|uapHIs
e R Ittt 10 4 12101
- o ~ spmAuncd’ £ a9 uorsiwi| L3y |
PIfjung spupings T o - T . n " T Es..—..wchm— T ..wwiiw—.-m‘ﬂ.ﬂﬂnn-wcu
- 16 & 1610} IR SURTIN S R I it T o 1
19 907 MMHEPOOM-dT] TTTH R R T org 3101
e swsaderd | T appulianoy T O TV i $100106 3ptukjuna’)
o1l 1T T 1™
Jrosud ud no Hif v {fited Joasad e 3N ug o ade] pASTTS] Jpoaud S[OMRS
[14 1RI0 sisapig | siuopig | 5, URICTEIN JOUIS PPN IR jE10 | shping | osiwapy | siwapg | swuopiay | ¢4 SIPRIS ASR I
SEOOYIS FMO0Y JPYf) UBY)J JIYIC §JOOYIS U PI|[OIUI SUIPN)S [O0IS IPPLIA £66]1 - 1661 —- SIO0YIS PIUOZ J11) UBIj) A24)0 S|OOHIS )& PIoLid siwapn)s L puawmajy
Laas], 9 A
o D = N . .
= e - T 8 ~ 0w S ® O .



attending the same alternative schoo! as the applicent.  In computing the 25% sibling
preference at Drew end Pege and the 25% Neuck preference at Drew, the results will be
rounded to the nearest whole numbers. Twin applicants, ihough admitted as two, will be
treated as one for purposes of random seiection

This admicsion porcy, adonted in J reﬂ*‘y reserves 25% of the entering
class for siblings st ‘:ct Drew z2nd Paos, _ rerce s given at H-B Woodlawn.,
A partial survey of elementary schosls Jurrg the snning of 1893 ndicated that, on average,

20% cf the srudems el : siblrgs, The actual percentages
ranged from 17% o 21% WNoo patizrn oo oschool’s ethnic/racial
COMmposTion,

At Drew, a0
community.

Al three 5ot
for the entry gredsa
Foliowing rendom seiectic:
classes refiect the diversity fou
offered to students or the v
and/or the need 1o maritain -
enroilment at the zlicrmaliive a0t

s reserved for children iving in the Nauck

gle a nuonty st of applicants
£l oand 2w for H-B Woodlawn),
Lgents in such a way that entering
2NCIES GOCW ovaer me, admission is
abhshed by the random selection
L hit sencol by school data on
Cand &,

£

Adrrssion Practices for Zene based Special Programs
Arlington Public Schonie otiers several other sonoo! based "alternative” programs
which have been attracting countywide parent attertion. A variety of ariteria are used to
determine admission.

I Ta Y
S

Since the early 18 wilinglon nas offered a hali-day Montessori program for 3,
4, and 5 year olds. Studenis who f‘-,ésh to enroll in Maontessor are assigned by
geographic cluster to one of the four Maontessor centers. Montessori was offered at
Key, Glebe, Hoffman-Boston and Drew dqma the 1982-83 school year, ASD 20-8.02
describes the admussion process for this program.

"Two thirds of the annual vacancies in each Montessori class will be reserved for
children who meet the following criteria

The adjusted family income is less than the established minimum 8

published annually in the fee schedule for the program, endror

2. The children speak little ar no English,

The Key Dual Language Immersion program draws students (K - 5th grade) from
the entire county. Enrcliment is balanced with 50% native Spanish i speaking children
and 50% native English speaking children. Limited transportation is proviged,
Admission is first come, first served, with prionty given to students living in the Key
district. Students who wish to enter in grades 2 - 5 must demonstrate proficiency in
Spanish and English approprigte to the grade level. Approximately 220 students, K-5,
were enrolied in this program in 1992-93

Abingdon and Ozkridge elemertary schools offer zone spacific Partial-immersion
Programs. Admission to hoth nrograms s based on en 0{!meﬂt {residence) within the
zone, Instructional transfers are & ceDted on a space-svailable basis. None were
accepted during 1992-93. Each school enrclled 2 partial immersion classes at grade
1 during the 18982-93 school year and w':i o:fcr tstand 2nd grade classes in 19923-94.
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Randolph elementary is piloting a zone specific non-graded primary program for K -
5th graders call Kidsville. Admission to Kidsville is based on the following criteria:

a. Enroilment at Randolph (residence in the zone)

b, Sibling priority

c. Parent commitment to multi-graded approach

d. Random selection if more applicants than spaces.

Transportation Policies

ASD 50-3.02 describes Arlington’s transportation policy.

" Sehool bus transportation will be provided at public expense to transport students living
peyond a one mile walking distance from elementary schools and a one and one-half mife
walking distance from middle and high schools. Safety will be the primary consideration in
the location of bus stops. Safety may also dictate exceptions 1o these distances.”

in general, all K-12 students are provided transportation to and from their zoned schools.
Transportation for kindergarten students enrolled in Montessori programs not located at their
zoned school is the responsibility of the parents. 3 and 4 year old children are not eligible for
transportation,

Limited transportation is provided to the Key Dual Language Immersion program. Buses
make stops at designated spots throughout the county. There are no return buses for
afternoon kindergartners on early release Wednesday if they live outside the Key attendance
area. Parents may make arrangements for the students to use the regular elgmentary bus
which departs at 1:10 pm.

Table 9 displays schoo! by school transportation data for 1891-92.
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QUALITY EDUCATION

Arlington Public Schools must foster academic achievement and maximize the
ary Arlington student in an inclusive, accepting and safe

strengths and potential of each and ev
learning environment.

Our school system must provide quality education -- skills, knowledge and experiences

based on high standards and expectations -- to all students.

early state the system-wide educational standards and

Arlington Public Schools must cl
hoth the students' academic achievement inn relation

expectations. 1t must regularly assess
ions and the quality of all its educationaf offerings.

to those standards and expectatl

Parents, teachers, staff, administrators and the larger community must be actively
ur children with an education which meets their

committed to and involved in providing all o
interdependent and

diverse learning needs and prepares them to participate fully in a global,

technological society.

in each school, quality education requires:
. a principal who is a strong instructional leader and manager;

competent and caring teachers and staff in sufficient numbers to meet the
instructional needs of the students enrolled in the school;

students and families committed to learning and involved in the school;

a relevant and challenging curriculum that meets the diversity of learner needs;
ace, materials and equipment designed to support the work and goals of the

[ ] Sp
school;
e clear performance criteria and reliable assessment methods for students,

teachers, and principals.

ool, our school system must provide:

To support quality education at each sch
ch encourages program innovation within every

. educational leadership whi
school through collaboration with school staff, parents and students;

access to appropriate educational services and support systems for all students;
sufficient resources, facilities and equipment allocated to each school to
support the learning process;

dissemination of information to Arlington citizens about all schools and

opportunities available in the school system;
a safe and efficient transportation system.
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Finally, schools sre not staticinstitutions. As the chalienges of guality, crowding and diversity
are addressed. options must ke developed that can:

e endure for & reascnable perind of time;

® provide suificient choice to meet the range of educational needs within the
COMIMAiTy,

® rezpong 10 new develeomenis in educenon;

e respond to ihe chenoing needs of cur schoo! commuruty,

tmplications
The Srzering Tear stror ity education 15 the most important
i Twersity challenges facing Arlington,
ver, i1s a complex task. There are

Ty education,

Describing--muzh less gu
several important componenis

Standards and Expectations

Schoals that encourage and support excellernce set high standards and expectations
tor all students. These standards and sxpectations are clearly stated by the schoo! and
students are accountable for thew. In addition the schocol warks hard to support each
student 50 that the expectations can be mef.  in the end, guality education provides
opportunities for evary student 1o reach their higiest potential,

Curriculum and Delivery

There are some basic assumptions about how children learn that infiluence both
curnculum -- what s tauaht -- and delivery of instructuon - how 1t1s taught. Children learn
when:

] they can actively uss new knowledge and apply it successfully i a variety of
situations;

8 the learning budds on the individual strengths and abilities of the students; and

® students are motivated to be successful in school.

Effective education responds to these assumptions by approaching complexideas from
a variety of directions. The curricutum s sutficiently nich to allow teachers to challenge all
students with new materal,  The curriculum aiso provides opportunities for students to
undarstand the worlg and the many kinds of geople who live init. The delivery of instruction
is responsive to the multipie ways in which children laarn, inciuding regular cpportunities for
hands-on learning, technology-enriched learning, and learring from textbooks. Instruction is
delivered using a variety of teaching methods and styles and provides opportunities for
children to demonstrate and apply their knowledge,

A quality education ensures that all students acquire basic skills and are encouraged
1o develop as thinkers, problem solvers, and writers. Quality education also requires students
to make connections and apply skilis across disciplines. Aided by curriculum and delivery
methods, quality education must provide a variety of ways to engage, challenge, and motivate
students who learn in many ways.

Staff

Teachers who challenge avery child and encourage each child to reach their potential
are essential to quality education. Without caring, competent, creative individuals in the
classroom, education cannot work. The school systerm must clearly state the standards and
expectations it has for students and must provide a strong, articulated curriculum framework
to guide teachers. Teachers need the freedom to make daily instructional delivery decisions.




They also need time and opportunities to work with their colleagues, to expand their repertoire
of teaching methods and to increase their knowledge.

Parents

Recent educational research as well as real experience indicates that the involvement
of parents has a clear connection to increased student achievement. The amount and kind
of parent involvement is related, in part, 1o the extent ta which a school is welcoming. An
open school atmosphere that can forge a partnership between the professional teaching staff
and parents is a critical component of quality education.

School Management

School management that is a collaboration between administrators, teaching staff and
parents allows schools to be more responsive to student educational needs and the desires
of the community. It also involves all the adults in a dialogue about what is taught and how
to support students for success.

Accountabhility

Student assessment provides several kinds of information. Classroom teachers
regularly assess their students. These tests can provide immediate information about how
well students have learned recently assigned material. These assessments can heip the
classroom teacher make instructional decisions. In addition, over time, students must be abie
to demonstrate the skills and knowiedge they have acquired. These demonstrations can take
many forms: exhibitions, portfolios, standardized tests, etc. This level of accountability
frequently requires students to work for tonger periods and to show that they have integrated
knowledge and skills.

gSchools are accountable to their communities for the progress and performance of the
students. Annual assessments of the school program -- whether significant improvements on
standardized test scores, outside evaluations, or annual student exhibitions--provide important
information about quality education at individual school sites.

The School System
Our school system must actively support and enhance the work of the individual

schools as providers of quality education for all children. The system must:

. establish policies that are fair to ali;

U support program innovation and curriculum development that is shared among
schools;

' ensure access to appropriate educational services and support systems for atl
students;

* inform all parents about opportunities within the school system; and

. distribute resources, facilities, and equipment equitably.

Quality education is not only "in the eye of the beholder”. Understanding the
relationship between the school level components of a quality education and the system level
supports necessary to ensure equity and quality across the school system is not an easy task.
Measuring "quality education” is a complex process requiring careful thought and data from
a variety of sources. As we consider the future of education in Arlington, we must talk about
what we want for our childeen and what they need to be successful in life. Asa community
committed to quality education, we must make it our business to provide quality in every
school for every child.

35




Implementation Guidelines For Quality Education

1. Standards and expectations must be high for all students.
Regular communication with parents about the standards and expectations at
aill grade levels is essential as Arlington moves forward to embrace the
changing dimensions of our student population and meet the challenge of
educating tomorrow's adults, While the Advisory Council on Instruction at the
county level examines these issues, parents and staff at every scheol should
periodically discuss standards and expectations.

2. The curriculum must be examined and changed, if necessary, to ensure that it poses
enough challenge to satisty learner diversity and presents a wide range of perspectives
refated to our ethnic/racial diversity.

Arlington regularly updates and revises its curriculum. The curriculum is crucial
to the success of schools that enroll diverse students because it contributes to
each student’s sense of self worth, The curriculum must broaden the horizons
of all students enrolled in Arlington Public Schools. The review and revision of
our curriculum should have both challenge and a variety of perspectives as key
components.

3. A variety of teaching methods must be employed to ensure sufficient challenge and
motivation, as well as ensure that the instructional needs of the students are met,
Staft development and other forms of staff support are critical tools for realizing
this guideiine.

4, Stronger school/community partnerships must be formed to support academic
achievement.

Throughout the county, students who exce! need to be supported and

recognized.  Whie the initial emphasis should be placed on academic

achievement, we also need to recognize that students exhibit excellence in

many different ways because they have many different talents and abilities.

5. Schools shouid be allowed to organize in ways that enable them to meet the needs of
diverse learners. Decisions about school organization should be made collaboratively
by teachers, administrators, students, and parents.

6. Emphasis should be placed on supporting practices that provide a secure and positive
instructional environment, Alternative strategies and support systems shouid be
established for students who are unable to participate effectively in their instructional
program.

7. A variety of assessment methods must be employed to ensure that students are being
challenged, have multiple opportunities to demonstrate what they have learned, and
that programs meet students’ needs.

8. Resources should be distributed to all schools to ensure they meet State and County
standards in all areas. Additionally, individual schools should be funded, using School
Board appropriated funds, to meet theirindividual program, organizational, and student
needs, recognizing that these needs may differ by school.
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CROWDING

Principles

1.

Enrolliment at any one middle school should not exceed 900 students. Program needs,
site size and/or facility capacity should be factors in determining enrollment at each
buitding.

2. Enroliment at any one elementary schootl should not exceed 700 students. FProgram
needs, site size and/or facility capacity should be factors in determining enroliment at
each buitding.

3. Where appropriate, existing school owned buildings should be reopened and seiected
schools should be expanded to accommodate projected enrollment growth,

4, To the extent possible, all students should be housed in permanent buildings.
Relocatable classrooms should be used only on an "emergency" or shaort term basis.

5. Torespond to changing demographics and programmatic demands, each school should
have the equivalent of 1-2 regular classrooms as flex-space.

8. Moditications or expansions to existing schools should be done in a way that retains
as much open space as possihle,

7. All plans should reflect the implementation of all-day kindergarten.

8. Year round use of schools or extending the school day should not be used solely in
response to overcrowding.

9. In determining building capacity and use, impact on “joint use" should be considered.

10. Consideration should be given to the use of non-school owned facilities.

Implications

The kinds of space provided for instruction, our assumptions about optimal school

sizes, and the decisions our school system makes about the number of students who can be
assigned to a classroom directly affect the quality of education offered in alt Arlington schools.
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Classroom space must be provided at every school to support regular and innovative
teaching methods, differentiated instruction (including grouping and regrouping students
during the school day), mainstreaming special needs students, and creative administrative
responses to the needs of students when either unexpected enroliment or unanticipated
educational needs arise.

Adequate work space for all staff contributes tc a work environment supportive of
adults as well as children.

Qutdoor space ("green space”) is essential for the physical development of children as
well as a positive contribution to our whole community.

The issue of the number of students enrolled at a schoo! has been a continual concern
in the community as we have discussed the best ways to meet our growing need for school
space. In fact, it would be most accurate to say that many citizens would be happier with
600, not 700, as the upper imit for elementary schoois and 800, not 8C0, as the upper limit
for middle schoois. Lowering the maximum upper limit inciuded in the Superintendent and
School Board guidelines would have an immediate impact on the number of schools needed
for all projected Ariington students. Lowering the upper hmit to 600 for elementary schools
has important repercussions for program delivery and flexibility {including the schedules for
junches, tibrary times and conferences}, the atmosphere in the school, a principal’s ability to
supervise and mentor staff, and the ability of the schocl community toc gather in the school
together for events. The Superintendent and School Board should carefully weigh these trade
offs as they contemplate the optimal size of elementary and middle schools.

The ahility of our buildings and sites to provide quality space depends on how many
students we assume can be educated in a standard classroom by a teacher and by the need
for smaller spaces to deliver some programs. Arlington uses a formula driven by student
enroliment and educational need to assign teachers to schools. Teacher/puptl staffing
formulas vary by grade. The specific planning factors can be found in the budget planning
document produced annually by the school system. Some students, because of educational
need, receive instruction from more than one teacher. These teachers need additional
instructional spaces. Therefore, as the educational needs of the students vary, a building’s
capacity to provide appropriate instructional space also varies. We must carefully monitor this
relationship to ensure equity of space throughout the County. Finally, the actual design of a
building (e.g., traditiona! design, open classroom design} also impacts the ability to respond
to changing student needs.

The Steering Team has reviewed the concerns raised about the enrollment limits as
stated in both the Superintendent and Schooi Board’s guidelines and the crowding principies.
We recognize that Abingdon and Randolph have been recently renovated to serve 650 - 700
students and that Jefferson and Williamsburg are currently at or above 800. Enrollment at
two other elementary schools, Oakridge and Key, is projected to exceed 700 students in the
near future. The educational needs of students enrolled in these schools has a direct impact
on the buildings’ stated student capacities. Enrcilment shouid be carefully monitored at all
schools to ensure that we do not use substandard space for required programs. Ultimately,
the Steering Team believes the limits should remain as stated in the principles and be viewed
by the community as caps which should not be exceeded.

The Steering Team believes each school shouid have flexible space that aliows it to
respond quickly to changing conditions. Flexibility must be factored into capacity. To provide
flexible space in each school requires at least a 5% overage factor in the capacity projections
at ali school levals. At one time, Ariington developed the idea of optimal capacity for
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secondary schools. A building’s capacity, based on the number of rooms in the schools, was
reduced by 15%. pecause it was not possible, given the complexity of student and teacher
scheduling, to fully use every room in the building for instruction every period of the day,
While not exactly the same as flex space, this concept allowed program flexibility and
recognized scheduling complexities. As Arlington moves forward, care should be taken to
preserve or create flexibility within buildings and avoid filling every space in a building with
a permanent program.

As schools increase in size and as special programs are needed, the numbers of
teachers and staff in a building also increase. in some schooils, the addition of these teachers
and staff can result in education in substandard spaces. These situations must be addressed

in the solutions uitimately adopted by the Board.

Definitions

Building Capacity
capacity of school buildings based on the number of regular classrooms available for

instruction in grades 1-12, plus the number of classrooms available for full- or half-day
kindergarten. Capacity also factors in the classrooms, both regular and small, needed
for children in self-contained special education, ESOU/HILT, and/or county-wide
enrolled programs including Montessori. Capacity is reduced whenever programs are
provided which require additional regular or small classrooms. Capacity can be
reduced further when there are insufficient small classrooms to meet program needs
and regular classrooms must be used instead.

Capital Improvement Plan (CIP)
projects the funding needed to meet enrollment and program growth, to replace basic

building infrastructure, including mechanical, electrical, and other building systems, and
to replace equipment and systems that are near or have reached their expected life.
The CIP is flexible in that it includes one year of approved projects and five years of
planned projects. The CIP is extended and adopted each year by the School Board
based on recommendations from the CiP Advisory Committee. The CIP is funded by
both pay-as-you-go funds from the school operating funds and through the sale of

bonds,

Fiex-space
one or two classrooms at a school that can be used in a variety of ways. Currently

some schools house publishing centers, computer labs, and hands-on science labs in
flex-spaces. Flex space keeps buildings betow their absolute maximum capacity by at
least 1-2 classraooms or 5% for a typical elementary school. In secondary schools,
where student scheduling and teacher’s schedules are more complex, more than 5%

flex space may need to be provided.

Joint use
agreements with county or private agencies, the building (or portions thereof) is used

for non-school programs. This use may be exclusive--where part of the building is used
only by the schools and another part is used only for county run programs--or the
rooms in the building may be shared and used by both schools and county at different

timeas of the day or week.




Drew, Gunston. Hoffman-Boston, Langston, Jefferson, Reed, and Wilson are schog|.
owned facilities currently used jointly by the county, private non-profit organizations,
and the schoo! system. Langston and Hoffman-Boston are partially used for high
school continuation and adult education, as well as early childhood programs. Wilsgn
school is used only by adults. All thres of these sites are less than five acres ang
probably would not be strong candidates for use as a regular scheol,

Non-school owned facilities
spaces in the community -- in office buiidings, churches or other buildings -- that may
be appropriate sites for specific programs.

Relocatables
unattached temporary spaces desigred to be moved to school sites where student
enrollment exceeds the capacity of the buillding. Also referred to as "trailers" or
“mobile classrooms.”

Year round school
a way of organizing the school year which is different from the traditional September
tc June calendar. Depending on the program and the number of students, students
attend school for a determined number of days (for example 45) and then are on
vacation for a determined number of days {(for example 15) This schedule is
maintained throughout the calendar year. When different groups of students are off
at different times, buiding capacity is increased.

Impiementation Guidelines

1.Assignment to schools where student enroliment is projected in excess of the enrollment
guidelines or in excess of the building’s capacity raust be re-examined,

The current zones for both Key and Qakridge elementary schools are projected to
exceed 700 students in 1993/94 and to continue significant growth. At the middle school
level, Thomas Jefferson already exceeds 1,000 students and Williamsbhurg is projected to
exceed 300 students in 1994/85. When boundaries are redrawn or other assignment
methods are deveicped, every effort must be made to lower the enrollment at these four
schools,

The current zones for Barrett, Glebe, Glencarlyn, Jamestown, Long Branch, McKinley,
and Nottingham elementary schools, ali middle schools, and Washington-Lee high school are
projected for enroliments above current building capacities within the next five years. As
boundaries are redrawn, new assignment methods developed, and/or additions built, efforts
must be made to accommodate the anticipated students.

2. High school assignment should be addressed by the 1995-96 school year to fully utilize ali
existing high school space.

Although the size of high schools was not limited by either the Superintendent and
School Board's guidetines or the Steering Team principles, projections indicate that
overcrowding will become a probiem at Washington-Lee by the 1995-96 school year. The CIP
currently provides for a building addition at either W-L or Yorktown in the out years.
Decisions regarding this addition, or other ways to fully use existing high school space, should
be made based on other principles and guidelines contained in this report.
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SChog. 3, Possible school-owned buildings that should be considered for regular K-12 use are
Zationg ciaremont, Gunston, Jackson and Reed.

F ! . . . i .
or high To meet expected enroliment in the next five years, Arlington needs to increase its

res ang

capacity by 800 students at the middle school level and 1300 students at the elementary
school level. The CIP includes ptans for approximately 52 additional classrooms able to
accommaodate roughly 1.7 50 students enrolled at all levels.

The school system currently owns eight buildings that are not used as full schoals.
The Steering Team has identified Claremont. Gunston, Jackson and Reed as the best
candidates for full school use because of the condition of the buildings and the size of their
physical plants and sites.

Several ways to provide sufficient instructional space are described in the Options
section of this report. Finat determination of buildings to open and the assignment procedures

udent and instruction offered at these sites should be based on the principles and guidelines in this
s" or report, as well as input from parents, staff, and the community.
4. Programs currently using any school-owned building which is reopened should be relocated
to other facilities -- either school-owned, county-owned, or commercial -- in ways that make
'mber programmatic sense. Joint use of reopened facilities should be considered where appropriate.
ents
€ on o Claremont will be available beginning in July 1993,
e is = . If a decision is made to reopen Reed, the following programs woulid have to be
roff  §- relocated:
: ® The ACAP program 11 classrooms plus offices
& . Early Years Enhancement Services 2 classrooms
: . The Children’s School 6 classrooms
ent . if a decision is made to reopen Jackson as a regular school, the foliowing
programs would have to be relocated:
to : . The Jackson special education program 12 rooms
ool . Adult Education offices
to A summary of all current users of school owned buildings is provided in Table 5 of the
nt ' Background section of this report,
wr
. The Steering Team notes that programs for 3 - 5 year old children may be dispiaced
Y. - as new full school buildings are opened. The County currently serves approximately 300
re children, 3-5 years old, in Head Start programs located in school-owned buiidings -- Langston,
\§ 18 Hoffman-Boston, and Reed. APS offers Montessori programs for approximately 400 3-6 year-
5 olds at Key, Giebe, Hoffman-Boston, and Drew. Arlington Public Schools also provides
; classes for approximately 100 preschool handicapped children at 6 schools. Both Head Start
. and the Montessori programs have significant waiting lists. (We have been told that more than
i 400 eligible children are not being served due to insufficient space.)
' The Steering Team believes that joint discussions between the County and School
system should take place in the near future on the availability and placement of early

childhood programs in all parts of Arlington County. In addition to the programs mentioned
above, the county sponsors and/or runs a variety of other small early childhood classes in
county-owned buildings scattered across Arlington. Creative solutions, including program
placement options, which inciude Montessori, Head Start, Pre-K handicapped programs, and
any other programs, should be explored.




5. The planned locations of building additions in the current Capital Improvement Plan (CIP}
should be revised using principles and guidelines in this report. No additional elementary
schools should be built to a capacity of 700 unless absolutely necessary. :

Based on site size alone, Claremont, Jamestown, Reed, Nottingham and Taylor are *
elementary sites that can be considered for additions. :

At the middle school level, sites where additiona! building might be considered are
Gunston, Kenmore and Williamsburg. Care should be taken to organize middie schools in such
a way that the enrollment principle is not violated,

At the high school lavel, Wakefield has site space and an addition at either
Washington-Lee or Yorktown is included in the outyears of the CIP.

6. Relocatables {trailers) may be placed strategically to temporarily support program choice
as the Capital Iimprovement Plan progresses and opportunities for choice increase across the
County.

Relocatables are a way for schools to temporarily acquire more space, as long as the
totat number of students does not exceed the basic capacity of a school to provide cafeteria,
library, and physical education services.

A school may wish to hegin a focus program but fack sufficient existing space for
additional students from ocutside the zene. The school system could place some relocatables
at that site to allow the program to begin. The CIP could be adjusted then to refiect the new
higher enrollment at the school and, ultimately, a permanent building addition could be added
to the school, Care would have to be taken not to overbuild in the County as a whole or

overbuild on any single site.

7. The relationship of program/teacher needs to space must be carefully considered as
pragram change ocours,

Schools should have appropriate spaces for spectal programs such as ESOL, full-day
Kindergarten, and special education classes and services. In addition, sufficient space should
be provided at selected schoois for Basic Skiils and Chapter | programs. Focus
schools/programs may have additional space needs and these should be factored into building
capacity.

Special Education classes that enroll students from across the County should be
factored mto the space needs of the entire system, These programs should be piaced in
zoned and countywide schools with transportation, accessibiiity for parents, and opportunities
for inclusion in mund. In addition, it is desirable to ptace preschool handicapped programs in
buildings that offer other preschool programs.

8. The school system should develop a new methodology for calculating building capacity.

Our current method of calculating capacity does not allow us to predict changes in a
building’s ability to house students as programs change. Itis essential that a new method be
developed that enables policy makers and citizens to understand the space requirements and
capacity at each schoof based on program and student educational needs. In developing a
new methodology, space needs based on planning factor staffing formulas, program
requirements, and appropriate anciltary space should be taken inte account.

tmplementation Process and Timeline

Given the pressures at the middle school level, the first step should be to open up the
Gunston facility as a new school. Durning the 1993 - 1994 schooi vear, construction should
proceed on an expansion and rencvaticn of the buiiding for school and other uses. During the




éind from September 1993 - September 1995, Claremont, Jackson and/or Reed should be
d and re-opened consistent with decisions made by the School Board.

N (Cipy qenovate _ . ; e .
”e"tary” work on Capital Improvement projects wouid continue, resutting in a net gain of 36-38
‘pew classrooms by September 1994 at:
‘lor 4 Ashlawn 2 classrooms
Barrett 11 classrooms
ed gy Glencarlyn 2 classrooms
Henry 8 classrooms {(should be completed by 8/93)
pMcKinley 2 - 4 classrooms
Sithg, Swansan up to 7 classrooms
Taylor 4 classrooms

26 - 38 new classrooms

10ice

5 the
The CIP includes $10.5 million dollars for classroom additions that should be located

following principles and guidelines in this report, 1tis projected that, by 1898, 52 classrooms,

the
ddition to reopened buildings. will be needed to meet student demands for space.
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STUDENT ASSIGNMENT

Principles

.

Attendance zones and choice should be the central elements of the student assignment
policy for Arlington Public Schools. Attendance zones should be redrawn so that the
enroliment in each building does not exceed the building's capacity to provide quality
instructional programs. Opportunities for choice among public schools in Arlington
should be expanded.

2. The orientation and application process for all schools should be uniform and
accessible to all.

3. Students may attend either the school in their zone or one of the choice
schoots/programs available. Those who choose a school other than their zoned school
should be admitted based on the following criteria:

e buitding/program capacity;
o special student needs (e.g., special education, ESOL/MILT, Gifted, etc.):
. race/ethnicity;
o sibling concurrently enrolled.
4, To make choice meaningful:
s each school’s program should be of high quality; and
e an expanded range of programs and delivery models should be offered; and
@ transportation should be provided.

5, The primary entry points for choice schools shouid correspond to the grade
configuration of the school/program (e.g., kindergarten, Bth, and 9th grades).

Implications

Arlington Public Schools currently uses two principal methods for assigning students

to schools: assignment by location of residence and by choice.

Location of Residence

Each residence in Arlington is in a "zone" that feeds students into an elementary, a

middie, and a high scheal. We call schools in these zones "neighborhood schools”. If no
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action is taken by a child’s family to have their child attend a school outside their zZone, thej
child will attend the "neighborhood schools".

Shortly after the Steering Team began meeting, the Team discussed neighborhoog
schools and what the term "neighborhood” means in Arlington. A thorough examination of
our current school attendance boundaries revealed a pattern that has evolved over many years
as the schoot system sought to adapt to changes in population density by closing schools ang
moving boundaries. For exampie, the attendance area for Tuckahoe Elementary Schog|
extends from the Falls Church City line to the Arlington Hospital, and the Ashlawn Elermentary
School attendance area stretches from the Fairfax County line at Seven Corners all the way
to Ballston. Both of these attendance areas {(and others in the county} stretch across severg|
"neighborhoods”, including pieces of these neighborhoods, but not the entire neighborhood,
Thus these school attendance areas actually divide neighborhoods rather than uniting them,
This is particularly apparent in the Lyon Village neighborhood, which is served by three
different elementary schools and two middle schoois,

The Steering Team also noted that current attendance areas do not always assign a
student to the school closest to his or her home, For example, some elementary students
who live within walking distance of Glebe Elementary School actually ride a bus to Tuckahoe
Elementary School more than two miles away. In addition, Arlington currently has some non-
contiguous attendance zones, such as the Nauck neighborhood in south Arlington, where
some blocks are assigned to north Arlington schools for middle and high school and to
Barcroft, a non-contiguous south Arlington school, for elementary school.

There are many ways to define a neighborhood, and there are many wavys 1o define a
neighborhood school.  One definition of a neighborhood schooi is a school that enrolls
students who live closest to that school. Because so many Arlington school attendance areas
do not fit this definition, and because there are many and conflicting definitions of the word
“neighborhood”, the Steering Team concluded that another term was needed to describe our
current school assignment system. The Steering Team chose the term "zoned schoo!” as a
more accurate description of the system we now use.

Choice

For many years, Arlington has also provided families with options that permit them to
znroll their chitdren in schoots other than the one serving the area where they reside. A family
may apply to enroll their child at a school that serves another zone (instructional transfer).
There are established rules that determine whether a student will be admitted to a school that
's outside his/her zone. Currently all Arlington elementary and middle schools enroll students
from outside their zones. Interzone transfers at the high school level are not permitted.
About 229 elementary students and 57 middle school students currently attend a zoned
zchool outside their assigned zone.

Famifies may also apply for admission to one of three Arlingtor schools and one
orogram that draw their students from throughout the County (currently referred to as
“alternative schools/programs"). Since the early 1970s, Drew Mode! School, Page Traditional
School, and H-B Woodlawn Secondary Program have responded to the needs of students by
offering educational choices. Qver 600 elementary students are enrolled at Page Traditional
School and Drew Model School.  Sixty children who do not reside in the Key district are
surrently enrolied in the Key dual language immersion program. At the middle and high school
iavels, over 500 students are enrolled at the H-B Woodlawn Program. Periodically, demand
for spaces in one or more of these schools/programs has exceeded capacity,
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At every level, most Arlington schools now have or soon will have more students than
an be accommodate»d in the building. As a result, continued use of zones requires boundary
hangesﬁat most, if not aII,A .Ievels and schoots. While boundary changes and the
Enst;uction;’reopenmg .of additional space could meet our overcrowding challenge, they
~ide little assistance In developing "attendance areas that reflect as much as possible the
f school population in Ariington” {Futures Pianning Guidelines 9 and 11, Appendix

gome assignment methods that the Steering Team examined presented more problems
han solutions. Bussing to achieve diversity goals was judged to be undesirable and
isruptive and lacked any potential for improvements in education in Arlington. Constructing
pw 5pace where there is crowding may only temporarily address the situation and does not
mprove the diversity at many Arlington schools. Constructing new space where there Is
oom to build would require substantial redrawing of all attendance zones.

Increased opportunities for choice, on the other hand, has several important benefits.

irst, choice gives all parents a bigger hand in decisions about their children’s education.
‘Choice also creates strong incentives for principals and teachers to offer a high quality
~program. If a program is not perceived as being high quality, choice affords families the ability
o communicate that a school or program is not warking, simply by electing tc send their
“children to other schools.
Choice also has disadvantages. Choice, by itself, only marginally atfects crowding.
“In any system where more families want their children to attend a school than capacity
: errﬁits, some children will have to attend another school. Choice allows families to leave a
“school rather than staying to work to improve the school. For some, choice broadens the
- sense of community to an unacceptable degree,

On balance, the Steering Team concluded that expanded cheice in Arlington could
ontribute to improved educational quality, improved ethnic/racial, ianguage, and tearner
‘diversity in our schools, and student populations that fit better in schaol facilities.

assign
student

Building on a base of strong zoned schools, expanded choice should increase the
chances that every family wili be able to have their children educated at the school of their
choice, whether that is the school that serves their zone, an existing countywide alternative
school, or a new focus school/program. in expanding opportunities for choice careful

attention must be paid to:

° the creation of meaningfully different high quality programs;

° development of choice programs and schools that match supply with demand
students and that are geographically fair;
prmitted a ensuring a tharough and consistent orientation and outreach program;
a zoned ° providing accurate up-to-date information to all families;

e establishing a uniform, fair application and selection process; and
?dmioogz s puilding a transportation systam that supports the exercise of choice.
aditiona Definitions

Hents hy
aditiond
trict are
h schod
demand

Admission Criteria
Characteristics of either students or buildings used to determine the order of student

admission to a countywide enrolled school or program when more students wish to
attend the school/program than capacity permits.
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Attendance Zone
& non-cverlapping geographic area of the County that is served at each
level —elementary, middle and high—by a school that is located within the area,

Egual Access
a process that is sufficiently fiexible to provide all families with an equal chance to
participate,

Student Assignment Policy
the set of rules established by the School Board that determine the placement of a
particular student in a particular school/program.

Uniform Process
a procedure that is the same for all families, all students, all schools, etc.

Zoned Schools
at eachlevel, schools that draw their enroliments from one of several non-overlapping
geographic areas,

Implementation Guidelines

These guidelines presume that some combination of zoned schools and expanded
choice will be used as the principal mechanisms for assigning students to schools, Expanded
choice could be provided through the addition of more countywide alternative
schools/programs, location of focus programs in zoned schools where space permits,
expanded opportunity for transfer among schools, or through the transition of traditional
neighborhood schools into schools where, over time, an increasingly larger proportion of
enrolled students live outside the zone. If demand for choice, as an assignment method,
grows over time, policies should bhe sufficiently flexible to aflow for expansion of choice
without significant disruption.

1. Student assignment policy should improve racial/ethnic mix at all schools, Changes
to current zones, the creation of new attendance zones, or the application of new rules
for implementing choice should not make any school’s ethnic/racial mix more divergent
from Arlington Public School countywide averages. Goals for improvement at each
school should be set.

2. The admission criteria listed in the student assignment principies should bhe applied only
atentry to a school/program, not at exit from a school/program. There are many valid
reasons for a student wanting to enroll in a school other than their zoned school. Such
& choice may increase the imbalance in the school they would be leaving. Admission
to the receiving school, however, should not be denied, if the change improves the
balance in the receiving school.

3. Students with siblings who will be enrolled in a particular school/program when they
first enter the school/program should be given preference,

4, Wherever possible, elementary schools should be located in the attendance area they
serve and no student should be assigned to a school that is not in the attendance area
in which they reside. It is the Steering Team's view that, wherever possible,
elementary zones shouid be contiguous. When zones, for whatever reason, are not
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10.

11,

12.

13.

contiguous, other recognized community identities should be honored in zone
designations. Geographic proximity is a high priority in assigning students to school,
pspecially at the elementary tevel.

Existing instructional transfer policies should be phased out. Instead, atall levels, the
appiication of any student to attend a school other than their zoned school should be
governed by the admission criteria specified in the student assignment principles.

Schools with countywide enroliment should apply the admission criteria, wherever
practical, in a way that results in a student body whose ethnic distribution
approximates that of the countywide school population.

A comprehensive family orientation and information center shoutd be established. This
information center would be the first point of contact with the school system for all
tamilies. The center should be professionally staffed on a full-time, full year basis.
information in appropriate languages, both written, video, and personal, would be
available on every school/program offerad by APS. Orientation to the range of
programs in Arlington Pubtic Schools would be the responsibility of the orientation and
information center. Application for placement in any school would be coordinated by
this center.

A countywide schedule of orientation activities for the entire year should be prepared
gach year in the faltin multiple languages and distributed to all parents. Timelines for
applications to zoned and countywide choice schoois/programs at eachievel would be
part of this document. This information also could be part of the schoaol system
orientation booklet that is provided as part of the first-day packet.

Mid-year enroliments should not unduly impact any particular school or program.
Countywide schoois/programs should not be insulated from the effects of rising
enrollment.

Student assignment policy should ensure that students can progress from elementary
to middle to high school in ways that make instructional sense. This may mean that
a geographic feeder pattern from elementary to middle to high schools should be
established. It may also mean that, if a focus program is developed that makes sense
to continue at higher tevels (e.g.. dual language immersion}, and if the focus is
articulated through all levels, student assignment policy should enable students who
have the desire to continue with a focus.

To minimize disruption, current student assignments should be continued
{grandfathered) uniess a farnily chooses to move their child to new school under the
new rules. New enroliegs will be subject to enrollment under new policies developed
from the student assignment principles.

Students who move within the county should be allowed to maintain their enrollment
at their original school. They may also choose the zoned school that serves their new
residence.

A random selection process should be used to ensure fair treatment of applicants for
enroliment in countywide schools/programs.
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Implementation

There are two major items discussed in these guidelines that require further
explanation: the creation of an orientation and information center and the choice process,

The APS Orientation and information Center

As Arlingticen Pulilic Schools expands cheice opportunities, it will become increasingty
important that the process of orienting families to the opportunities available through
programs/schools be of the highest quality and be fair to all.

Currently, information on countywide programs is of inconsistent quality and
availability. Through no fault of their own, not all families are weli informed about the range
of opportunities available to their children in Arlington Public Schools. The Steering Team
envisions the creation of a countywide orientation and information center open vear round.
This center would be responsible for:

® orienting all families and students to the range of cpportunities that are

available to them in Ariington Pihlic Schools. Most of the orientation would
involve families of students entering kindergarten, 6th or 9th grades, as well as
new entrants;

. providing initiai overviaw sessions and scheduiing sessions at specific schools
and focus programs, as needed;

® registering new entrants to the school system:

U providing information and orientation, both oral and written, for families whose
first language is not English; and

* arranging for and/or administering any special student testing.

Implementing a Choice System

The goal of any choice system is to provide as many students as is absolutely possible
the opportunity to enroll in the program/school of their choice. The Steering Team, in its
student assignment principies recognizes that it is not always possible to guarantee every
student their first choice of programs/schools. Additionally, the Steering Team believes there
are sound reasons for establishing criteria for admission to schools that are not a student’s
zoned school. Factors that should he considered include:

° building/program capacity To ensure that programs/schools do not become
crowded, each building/program should have a predetermined capacity.
Enrollment of students in a school should be limited to the building/program
capacity with one exception. If systemwide enroliment exceeds systemwide
capacity, capacity at countywide enrolied schoois/programs should be
expanded so that increased enrollment is shared fairly among all schools.

. special student need {e.g., special education, ESOL/HILT, Gifted, etc.). The
Steering Team recognizes that each student should be educated through an
appropriate program designed to meet their individual educational needs, This
may mean that a sufficient number of students in a particular program may be
needed to offer a strong instructional program. Similarly, this also may mean
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that some students are assigned to schools that allow more individualization to
address specific needs.

ler o race/ethnicity, The Steering Team believes that student assignment policy
should improve the racial/ethnic mix in Arlington Public Schoots, whenever
feasibie. To accomplish this objective, admission tc countywide programs
should be done in a way that results in enrollment that, to the extent possible,

us

ly refiects the racial/ethnic mix in the school system as a whole. Finally, for

th students apglying to attend a school that is not their zoned school, admission
should be based in part on improving the racial/ethnic mix of the receiving

Is} school. The effect on the sending school should not be a factor.

g

n e sibling concurrently enrolled. The Steering Team believes that the needs of

I,

parents to have their children enrciled in a single schoot should be addressed
whnether the school is a neighborhood or countywide school. This is of greatest
importance at the elementary level and is of lesser import as students procesad
from elementary to middle to high schooi,

vl ol (D

The Staering Team believes that assignmeant to countywide schools/programs, within
the principles outlined above, should be based on arandom process. One example of random
; selection is used for ervoliment at Page Traditional S5chool and H-B Weodlawn Program.

Implementation Timeline

Arlington Public Schools should plan to implement any new student assignment policy
for the 1994-35 school year.




DIVERSITY

Principles

1. An important component of quality education designed to prepare students for the
21st century is experiencing diversity -- racial/ethnic, tanguage and learner -- in an
appropriately challenging and supportive educational setting. Diversity in an
educational setting can enhance the intellectual, social and emotional development of

ali.
2. From an early age, all students will benefit from attending schools that are diverse.
Diverse schaools:
. enroll a sufficient number of students from a variety of backgrounds so that
students can have quality educational and social experiences;
o use a curriculum that builds an understanding, appreciation, and acceptance of
similarities and differences;
o use teaching methods that provide opportunities for children to work and learn
together;
. provide challenging learning opportunities and use varied teaching methods that
meet the neaeds of diverse learnars;
e employ gualified staff from diverse backgrounds to serve in all capacities in the
school,
3. School system policies and practices, as well as individual schools, should be
periodically reviewed to ensure that:
. the educaticnal needs of ali students ara met;
e viable, attractive instructional programs for limited English proficient and other
students with special needs are availabie:
® all schools enroll students from a variety of racial/ethnic, language and learner
groups;
* qualified students from ail backgrounds can participate in the full range of
academic and extracurricular programs;
families from diverse backgrounds are welcomed and involved at thetr schools;
* diversity is actively sought within each employee group in every school;
. staff development and curriculum promote staff and student understanding and
appreciation of the contributions of people from all backgrounds.
4. School system policies and practices aimed at increasing diversity at the schoaol level

should be equitable apptlied across racial/ethnic, language, and learner groups.
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Implications

Arlington public schools must be committed to educating all students to be contribuyt
members of anincreasingly global, interdependent, and technologically sophisticated Society
This mission is made more complex and challenging by the diversity within our schools, Out
diversity encompasses the gamut of racial and ethnic backgrounds, language difference
learning styles, and native abilities. \

As we have come to understang better the learning process, we know that individualy

i
5%

acquire and process information in varied and distinct ways. Some children learn better it

structured environments where hands-on experiences are many; other thrive when challengey;

to be analytical and self-directed. Ethnicity adds but ancther dimension to the unigueness that -

each individual brings to the educaticnal experience. We expect all students to be thinkers,

problem solvers, and communicators in a rapidly changing world. Accordingly, each student &

must learn to interact effectively and comfortably with pecple from different cultures and
backgrounds. All children thrive in environments where they are appreciated, accepted ang .
respected. All students must come to understand and value the variety of different solutions
for common human problems,

The Steering Team believes that the diversity of Arlington’s student population affords
us with special opportunities. The diversity principles reflect the Steering Team’s views that:

. all chitdren should be educated in an environment and in a manner that helps

them reach their maximum potential as learners;

& ali children should be educated in an environment that encourages them to :ﬁ
develop self esteem and pride In their individual backgrounds and cultural

heritages; and

o all children should be educated in an environment that helps them to
understand, appreciate, and accept children who are different from themselves, <
Arlington’s public schools are uniquely poised to provide exceptional educationa ©

opportunities for ali students that will enable them to be successful aduits in the 21st century.
In an expanding global world market, increasing value wiil be placed on those most able to
bridge cultural and language gaps.

Our student enrcliment patterns, however, will need to be examined if all students are
to take advantage of our community’s diversity. As a result of existing housing patterns and
school boundaries, a large number of schools have either predominately minority populations
or predominately white populations. This uneven distribution of our students has resuited in
large numbers of limited English proficient (LEP} students concentrated in a few schools. In
many cf the schools that minority students attend, these students are under represented in
higher level courses and are disproportionately over represented in special education classes.
Such disproportionate concentrations of minority students -- especially of those for whom
English is not their native language -- has not oniy created a need for differentiated resources,
but also has perpetuated the perception that minority dominated schools are instructionally
inferior,

English is not the native language of many of our students, inciuding a significant
number who were born in the United States. Over 50 different ianguages are spoken in the
homes of Arlington students. From the 1970s, when the first wave of non-English speaking
students entered Arlington schools, to 1992-93, enrofiment of LEP students has grown to
18% of the total student population. The challenge of learning English and becoming
academically proficient in English has created a formidable barrier for our language-minority
students.  Their struggle to learn English impedes their own academic success and
inadvertently can impact other students’ progress as well, especially in schools with large
concentrations of LEP students. Our goal in the education of culturally diverse students
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should be to prepare them to function successfully in the United States without devaluing
their linguistic or cultural backgrounds.

Learning styles, levels of ability and academic preparedness are as diverse within ethnic
and linguistic groups as they are across the spectrum of students. The educational process
must recognize the unique characteristics that each student brings to learning and provide
appropriate experiences that chailenge and nurtura intellectuai and social growth. Ali students
-- whether gifted, needing remedial help, in special education, or in the mainstream -- benefit
from flexible instructional programs that accommodate diverse learning styles. Instructional
delivery should have greater flexibility to reach all students, regardless of the differences in
their learning needs and teachers’ styles. Accordingly, our teachers may need special training,
additional support, and new resources in order to provide challenging educational
envirenments for all students.

Arlington Public Schools is committed to every student. All students can succeed in
an environment where achievementis expected and standards are in place tG support success.,
Therefore, we must provide all students with the opportunity to achieve their maximum
potential based on their natural talents and abilities. Diversity, in and of itself, will not
produce quality education. However, diversity can expand our students’ educational
experiences by broadening their understanding of and interactions with others who come from
different cultures and backgrounds. Diversity, coupled with a challenging curriculum and
appropriate supports, can help prepare students to succeed in a multicultural world, We nead
to shift our paradigm -- diversity is an asset, not a problem.

Definitions
Background & student’s racial/ethnic heritage, native lfanguage and socioeconomic status.

CALP Cognitive/Academic Language Proficiency - a student’s ability to use English on
a level sufficient to function and succeed in an academic setting that is age
appropriate, CALP usually lags behind verbal and/or oral proficiency in second
language acquisition,

Diversity exists when a significant number of students from various civil rights
categories, language backgrounds, and learning styles are enrolled in a school.
Diversity 1s not present in schools when one group, racial/ethnic language, or
learner group dominates.

Group a number of individuals who have a unifying relationship or common traits.

LEP Limited English Proficient - students who speak, understand, read or write little
or no English

Sufficient Consultants from the MidAtlantic Equity Center helped the Steering Team clarify
Number this concept. They noted that "sufficient number” is difficult to quantify, and
the Steering Team concurs., Based on Artington’s multicultural makeup we
have defined sufficient number as the "critical mass" of students from a group
required to enable the formation of peer relationships among students to
prevent stereotyping. Every school does not need to be reorganized to provide
a sufficient number of every group present in the school system. Program
delivery should continue to be our primary consideration in organizing schools.
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Implementation Guidelines

Quality of Overall Programs

I

Equity

10.

1.

A variety of instructional programs should be created at the system level and at the
school level to accommodate the full spectrum of learner diversity displayed by
Arlington students at all grade levels. The development of focus schools ang
programs, countywide and zoned, offers a major means to address this need. (See
Focus School Principles and Implementation section).

Effective means of communication should be established to inform all students angd
parents of the strategies by which all schools, and sach school individually, will ensura
high standards and expectations.

Individual school communities, made up of teachers, staff, parents, and students,
should be allowed and encouraged to organize themselves in ways that will better
enable them to meet the identifisd needs of their learners and, in the case of a focus
school, implement their specific focus or focuses. This may mean that schools will
vary with regard to curnculum implementation, schedules, instructiona! strategies, and
governance.

Ongoing assessment and monitoring should be conducted to assure that all students
have access to courses that challenge them. Each school’s instructional program
shouid be designed to promote academic excellence among alt student groups.

School system policies and practices shouid be monitored to insure that the
expectations specified in Diversity principle three are met.,

and Strategies for Increasing Diversity

Zones should be drawn so that residents of histarically African-American communities
are assigned to schocls on the same basis as residents of all other communities in
Arlington.

Schools facking significant racial/ethnic, and linguistic diversity should be expected to
develop programs to attract students from other racial, ethnic. and finguistic groups.
Incentives should be provided to facilitate this process.

To the extent practical, enroilment at any school should provide for the presence of 8
sufficient number of students within each racial, ethnic, and linguistic group

represented so that individual students wili not be isclated.

Choice should be the major toot used by Arlington in addressing linguistic, ethnic, and
racial balance, as well as learner diversity.

Solutions for increasing diversity at each school must be fair to all students,

Whenever possible, students should experience diversity in an educational setting &t
the earliest possible age.
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12.

13.

Needs
14,

15,

16.

All students should be placed in appropriately challenging instructional programs and
settings. This includes the successful integration and inclusion of our special
education students,

Emphasis should be placed on developing a variety of ways to establish and sustain
stronger school/community partnerships to support educational and social goatls for all
students,

of Limited English Proficient Students

A variety of academic programs should be provided, on a choice basis, for students
learning English.  These programs might address a variety of educational or
developmental needs, expand immersion offerings, or be secondary program of study
additions that follow the Arlington curriculum for selected subject area credit in the
native language wheare a sufficient number of speakers exists.

Support services should be provided for LEP students at al! leveis. These might include
identification and provision of instruction to pre-school children, assistance during the
year in the regular school setting, summer programs, remediation for students failing
the Literacy Passpart Test, enrichment programs for students able to accelerate,
counseling in native languages, transiation, and other related services.

Programs to attract and include students learning English should be created in those
schools whare at present there is a small percentage of LEP students {see Focus
School Principies and Implementation).

Program Support

17,

18.

18.

Ways in which staff, teachers, parents, and students can create a supportive
atmosphere for all groups need to be identified and implemeanted.

Countywide curriculum at all ievels naeds to be reviewed to insure the inclusion of the
contriputions of diverse racial/ethnic groups. Training should be provided to all scheol
staff to assist them in delivering a curriculum that includes a wider range of
perspectives.

Non-traditional scurces for minority staffing need to be pursued. Arlington should tap
networks of professionals in order to identify additional sources for minority staffing.
Alliances with minority educational institutions for student teachers should be
established, and in-service practicums and internships offered to minority candidates.

Implementation Process

Quality of Overall Programs

Much of the debate over diversity stems from feelings of parents about the impact of

diversity on the quality of the education delivered in schools with diverse populations. The
degree to which these perceptions are correct varies. If, as a community, we approach
diversity as an asset, then the calibre of education and the instruction itself will improve.

As new instructicnal programs are created to better meet the needs of the spectrum

of learners, it is imperative that all State and County standards and curriculum requirements
be met at all schoois, despite any differences in programs.
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At present, schools that serve a large number of low-income students do not have thy
same ability to raise supplementary funds or provide volunteers as schools with fewer low.

income students, Parents, PTAs, and community organizations from the latter schools are |

able to prowvide financial and material resources, such as computers, books for classrogn
libraries, social functions sponsored by the school, field trips, scholarship money, after schog
enrichment programs, transiators and other communication and cutreach efforts, volunteery
and a variety of helpful items and services. In order to give all schools access to suc};
vaiuable resources, differential funding is needed for schools where parents and community
are unable to provide these important educational supplements.

Equity and Strategies for Increasing Diversity

Communities that have been unable to enroll their children in a school within thej
geographic boundaries are Nauck, Arlington View, and Highview Park. The Steering Team,
as well as many in the Arlington community, views this as a situation that should be examingd
to ensure that enrcliment opportunities are fair across the county, e.g., educaticnal continuity
from kindergarten through high schoof, community networking through school arganizations,
and parent involvement,

The Steering Team recognizes the importance of the concept of sufficient number as
the student population in a8 school changes. When the number of students in a particular
group Is very small, those students may feel isolated, no matter how supportive the
envircnment. This is all the mare important as schoois that have been homogeneous begin to
enroll language minority children or children from different racial/ethnic groups. A "critical
mass" of students frem any group is necessary for the formation of peer relationships that
avoid stereotyping. Those zoned schools ieast diverse in their present population should be
the first schools expected to develop attractive instruct:onal programs designed to attract
students, by choice, from other racial/ethnic and linguistic groups. However, each school
does not need ta be recrganized to provide a sufficient number of every group present in the
school system. Since children learn to value themselves by how others, both children and
adults, value them, it is critical to provide support for any group that finds itself a small
minecrity within a school, ' '

All students cannot gain the benefits of diversity without a supportive educational
setting which;

@ teaches the wvalue of all human beings through a curriculum that both
encourages comparison of simitarities among peoples and celebrates the
differences;

o creates a welcome atmosphere within the building and the classroom; and

o has individuals from varicus cultures who act as role models.

Itis important that schools focus not only on the culture and language of the minority groups
within the building or class, but include the backgrounds of the majority group as well.

The under representation of African-American and Hispanic students in the gifted
program as well as their over representation in Special Education programs must be
scrutinized. Programs throughout the county should strive to reflect our entire population,
making sure that no barriers are allowed to exist for any group of students. Teachers should
be trained to recognize signs of giftedness displayed in non-traditional ways lest they overlook
gifted students from cultural orientations not their own. In addition, teachers may need
assistance in identifying LEP students unable to demonstrate giftedness in an unfamiliar
language. The student’s inability to perform in English may mask signs of potential
giftednass.

Support systems need to be developed to enable mincrity students to have greater
representation and success in higher level programs, thereby lessening the possibility of
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isolation for these students. The stigma that some children attach to outstanding academic
performance must be erased. Enrichment and acceleration programs (e.g.the Early
Identification Program, College Bound Project) should be supported across the county as
avenues to greater access to high lavel courses for minority students. Staff development
should be designed to assist teachers in setting and supporting consistently high academic
expectations for minority students. Parents of minority students should be provided with
sufficient knowiedge of the school system to counsel their students or advocate for them in
the matter of course placement. Diversity makes special demands on parents to participate
in schools, a value in it own right.

Current County demographics make it difficult to balance our diverse populations
through contiguous zoning. The Steering Tearn opposes forced bussing for any student. No
single group of students should bear the burden of improving diversity. Promotion of
expanded program and school choice can reduce the need to reassign any group of students,
provided the choice programs are located around the county and equa! access is assured.

The Steering Team believes that pricrity should be given, when possible, to having
students experience diversity beginning with kindergarten. However, opportunities for
experiencing diversity should also be offered to students at entry into middle school and high
school, as well as at the time of entry into the school system for newly arrived students. One
application of this concept is the extension of dual language immersion programs to new
students, beginning at middle schoot, or at high school.

As diversity in each school’s population changes, efforts must be made to sustain
partnerships and involvement with the community. Some ways of accomplishing this might
include the provision of transportation for parents to school meetings, provision of
transportation to students for awards ceremonies and other afternoon and evening events,
and flextime for staff to accommodate evening and weekend events.

Needs of LEP Students

Current programs for students learning Enghish need to be reviewed and expanded.
A review of the exit criteria for HILT/HILTEX at the high school level should be conducted, and
transition support to the regular Engiish-speaking program avaiiable on an individua!l as well
as group basis, as exit criteria are met,

Examples of expanded programs for LEP students mightinclude the add:tion of subiect
area componants to the HILT/EX programs combined with subject area courses in the
student’s native language, courses intended to introduce all students to essenual foundation
concepts, e.g., a foundation science course to teach experimental design, laboratory
procedures, and introductory concepts in physics, chemistry and biology for all ninth grader
LEP students taught in the native language.

A comprehensive staff development program to assist teachers in acquiring greater
cross-cultural awareness. Teachers can be helped to create a supportive climate for learning
across cultures and could benefit by greater awareness of global conflicts which affect our
students.

Strategies intended to personalize education (e.g., team teaching and teacher-advisor
groups) and differentiate instruction for all students should be extended to limited English
proficient students.

It is particularly important to establish major support systems for new LEP high school
students. Not only should intensive mutti-period instruction in mathematics and other areas
leading to the passing of the Literacy Passport Test be provided, but alternative instructional
resources such as classroom libraries, reading lists by English level, reference materials in
native languages, etc. should be avaitable. Course offerings and educational opportunities for
older LEP students could be expanded beyond the present programs at H-B Woodlawn and the




the High School Continuation Programs. For example, the High School Continuation Programg |
currently housed at Langston and Hoffman Boston could be changed to include the same &
curricular and academic expectations and similar ievels of subject area courses as at the
regular high schools. Translators and other services for LEP students shouid be Mmade
avaitable at the High School Continuation programs in the same manner as at other Artington
high schools.




"ams
idme
* the
nade
gton

FOCUS PROGRAMS/SCHOOLS

Principles

1.

Focus programs/schools, like all Arlington schoals, should:

o be of high quality and
. include a common core curriculum.

Focus programs/schools also should:

o have identifiable instructional emphases that distinguish them from other
programs and that are designed to ensure longevity. The emphases may be
pased on one or more of the following:

-- educational philosophy;

-- delivery methods:

-- student needs or characteristics;

-- subject matter emphasis;

-- themes that cross curriculum areas; or
-- different school calendars.

e appeal to students from different backgrounds and accommodate a reasonable
range of student interests and needs;

* be availabie, in some form, at all grade leveis; ‘

® be accessible to all eligible students; and

° be structured so that principals are accountable to the community the program
serves.

The development of focus programs/schools should be a collaborative effort among all
concerned parties -- teachers, school-level administrators, parents, students, school
system-leve! administrators, and the community.

One or more focus programs may be housed in a single schoo! building.

If a school houses more than one focus program, in order to encourage schoot identity,
where feasible, the individual programs should be finked.

Assignment to focus programs/schools should be by some form of choice.




6. Focus program/schoo! development shoutd be centrally coordinated to ensure that:

o a sufficient number of meaningfully different programs is available:

o all programs/schools are of high guality;

° adequate information is available to all;

. student enroilment in programs does not exceed capacity;

| higher demand programs are located in larger facilities and lower demang
programs are located in smaller facilities:

» program enrollees are diverse:

@ selection of programs and sites encourages enroliment of students from diverse
backgrounds.

7. Existing aiternative programs/schools are focus schools and should be continued,

Implications

Focus programs/schoois are a tool that can be used to offer attractive alternatives
designed to meet learner diversity and improve student achievement. In addition, when
combined with the Student Assignment Principles and the Diversity Principles, focus
programs/schools can help improve raciai/ethnic diversity and reduce crowding.

The creation of focus schools provides an opportunity to develop programs centered
on student learning needs while identifying different kinds of instructional delivery, invaiving
students and parents more in the ownership of their schools, and integrating teaching and
iearning in new ways that reflect the connections in both the immediate and the larger
society. In sum, establishment of focus schools provides the opportunity to develop programs
directed to specific interests and needs both of students and the community.

The development of focus schoolsis a way to expand choice for Arlington parents and
students. In addition, the focus concept can contribute to the improvement of quality
education at every school. Arlington has had experience with aspects of "focus” schools both
in its alternative schools and programs -- Drew, Page, and H-B Wcoodlawn -- as well as with
programs developed in the exemplary schools project. With expansion of choice, Arlington
parents and students will have expanded opportunities to choose a schoof that they perceive
is well suited to their needs. At the same time, expanded choice can be a vehicle for
monitoring and improving the quality of each schoo!, since schools not chosen should be
expected to review their programs and change them if they are not attractive to the
community.  Finally, the degree of satisfaction within the community with the present
alternative schools argues for more alternatives, a desire that can be satisfied in part by the
creation of focus programs/schools.

The creation of focus programs/schools, by themselves, will not end crowding or
ethnic/racial imbalance in the county. Focus schools and choice, while making it easier t o
address crowding and diversity, demand a commitment on the part of the Superintendent and
Board to support, through budget and other means, differences among schools.

Focus schoois alsc shouid provide relief for some of our crowded schools. The opening
of new buildings permits the creation of focus programs/schools that can fead to lower
enrollment in crowded zoned schools. The extension of focus and choice to existing zoned
schools allews for maintaining zoned schools for & large number of students while aiso
opening these schools to other students in the county, as space permits. This application of
the focus concept provides the opportunity for students, parents, and the community served
by a zoned school to describe and/or redefine the zoned schocol’s mission and their
expectations for quality.

R2
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Therefore, two kinds of focus schoois are envisioned: countywide-enrolied focus
schools, and zoned focus schoois, designed first to serve thase students within its attendance
boundaries and, as space permits, to serve students from around the county.

The combination of countywide focus schools and multiple zoned focus schools shows
promise for diversifying our schools without abandoning the concept of "zoned" school. in
order to affect diversity, however, those zoned schools least diverse in their present
population should be the first zoned schools expected to develop a focus designed to attract
students from other groups and parts of the county.

Definition

The Focus Schools Study Group Report is helpful in understanding the concept of facus. That
report (p. B) lists as characteristics of focus schools:

o "Students attend focus schools by choice.
Therefore, they have elected or "bought in” to the
aducational system.

® Each school has a unique theme or focus which
permeates the entire school. The entire system
within the school reflects the commitment to that
theme and is organized accordingly.

. Each school translates its selected theme across
the range of student abilities, insuring that high
student ability or a predisposition in one particuiar
area is not the basis for admission to a focus
program. Thus, an academically heterogeneous
group of students are served...."

Focus schoois may be philosophy-based, subject-based, delivery-based, learner-based,
or a combination of these. In Arlington, it should be understood thatinstruction for students
with special needs such as Gifted, Special Education, and HILT/HILTEX students should be

part of each focus program/school.
in addition, the notion of a "focus school” is applicable to all schools whether serving

students within a zone or on a countywide basis.

Impiementation Guidelines

1. Focus programs/schools should address the diverse needs of learners through a variety of
partnerships between students, parents, staff, and the larger community.

2. All zoned schools should be encouraged to develop and/or define their focus to meet the
needs and interests of their students and community. Additional enroliment should be allowed
systemwide as space permits. Non-zone student assignment should be based on admission

criteria (see Student Assignment Principles).

3, While the four existing middle schools may continue their present delivery-based focus,
an individual middle school should be free to develop a focus that differentiates it from other
middle schools, if community, students, and staff are interested.




4. Schools with a significant number of students from the same language and/or racial/ef
backgrounds should be expected to develop focus programs that increase diversity,

5. Parents, principal, teachers, staff, and students are essential partners in the Creatig
focus schools. Ali should be actively involved in developing and maintaining the specific g
or focuses in a school, and in ongoing implementation. They should be committed tg ik
focus phitosophy and program. Everyone should work in a collaborative team approach whe
instructional teadership Is shared and a positive climate supporting the focus of the schog|’
nurtured,

6. A comprehensive family orientation and information center should be established to Widg
disseminate information about all schools. This information center would be the first Poi
of contact with the school system for all familias. Transiation, both written and oral, shoyl
be used to provide information and orientation for those parents and students who are n
fluent :in English,

7. Enrollment in countywide focus schools and in zoned focus schools when the student
enters from outside the zone should be based on a choice made by parent and student based
on their knowledge of that school’s focus and an understanding of how that focus meets th
student’s specific learner needs. '

8. Particular focuses should be available from kindergarten through 12th grade wherg
educationally appropriate, '

9. While planning factors should be the same for all schools, creative site-based allocation:
of staff and other resources should be allowed.

10, Before selecting focus programs/schools, parents should be encouraged to seek teach
advice and feedback on students’ learning needs.

11. The development of ongoing partnerships between focus programs/schools and:
universities should be expiored, as well as partnerships between schools and the business

community.

12. The need for long-term support of focus schools is essential for successful programs. -

Implementation Process

Some key steps in developing focus schools in Arlington include:

® identifying key persons and defining their roles:

o establishing community preferences for focuses through surveys and othél:
means; and ,

® developing a precess to invoive community and school personnel in proposing:

specific focuses for spacific schools.
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Responsibility of Key Persons

The responsibility for developing focus schools should be shared between individual
hools and the central administration. Key persons should be:

1. Director of Special Projects who should be responsible for coordinating the
development of all focus schools in accordance with the Focus School
Principles and the direction of the Superintendent based on School Board policy;

2, a standing countywide "Focus School Planning Committee” composed of staff
and parents under the direction of the Director of Special Projects. Committee
members should be appointed by and report to the Superintendent: and

3. buitding level development teams tomposed of staff, students, parents and
community members should be established at interested schools.

rvey of Interest and Needs Assessment
.. A countywide survey should be used to determine interest in specific focuses. As a
step, an inventory of focus possibilities should be prepared. A reasonable number of the
gst” possibilities should then be incorporated into a survey. The survey should be given to
rents, secondary students, staff, interested citizens, and parents of pre-school children.
orts should be made to educate parents and staff about new and different instructional
hases included on the survey before they complete the survey.
Once the survey is returned, the responses should be compiled and analyzed bath for
thole county and for individual schools. Results should also be disseminated to building
d alf ory committees, as well as the Superintendent, Board and other interested groups.

Proposals shoutd be forwarded to the standing "Focus School Planning Committee" for
W. Their recommendations should be forwarded to the Superintendent for his
deration and, where appropriate, to the School Board for action. One factor in granting

al should be whether the proposals match preferences identifiad through the survey.

wide Elementary and Middle Schools

Staff and parents from throughout the system should be invited to join the original
ers of an approved focus. They would be involved in the implementation of the focus
" together they should prepare both a short range and a tong range implementation
Plans should be submitted to the standing committee for review and to the
tendent for approval. ' ,

Qn.ce the focus is approved by Superintendent and Board, the principal should be
d, in Cpnsuitation with original developers of the focus, whenever possible,

The Principal should interview and request assignment of teachers and staff to that
_fSed oninterest and involvement in the development of the school’s focus, in addition
I -factors. Other tasks to be accomplished prior to enrolling students include:




* establishing and implementing a staff training program to support implementatigy
the focus, following the model used in the establishment of Arlington’s middle SCho'o
and exempiary projects schools;

* expanding the roles of interested parents and staff both through provision of trainip
on enbanced parent involvement and outreach, suppcrt roles in the school, and rola
in the development and maintenance of the focus: ang

* developing an organizational plan for each school with the involvernent of parent
and staff, :

When these steps are compieted, student enroliment procedures should g
implemented, according to Student Assignment Principles. ‘

Zoned School Sites .

The implementation pian for countywide focus schaols is also applicable to zoneg !
schools interested in developing a focus. it is expected that the Director of Special Projects
will work with each schonol staff and community parents in assisting them to review their
program, consider focus as an option, and manage the process of deciding whether or not tg
implement a particular focus program.

An option should be extended to on-site staff to remain at the school and be invalved
in the implementation of the selected focus. If staff are not interested in implementing the
selected focus they may apply for a transfer to another location. Students and parents not
wishing to participate in the selected focus, when that focus invoives the total school, should
also have the opportunity to choose enrollment in a countywide school ar in another zoned
schoel, following Student Assignment Principles.

Assessment and Program Evaluation

A rigorous evaluation plan should be developed to assess whether focus schools are
meeting their goats. This evaluation shouid be fong-term and developmental to meet the
changing situations of the focus schools and the county. Elements to be included are:

* the degree to which {earner needs are being met by each focus school;

e perceptions of parents, staff, and students about the guality of the new programisl:

s student achievement on standardized test and, where appropriate, on alternative
forms of assessment such as portfolios and exhibitions;

® countywide assessment data including test data and Outcomes Reliability Project
data; )

* description of student demographics, including current civil rights information, and _

additional information such as tha percentage of Limited English Proficient students
with Cognitive/Academic Language Proficiency {CALP).
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A component of the assessment of the effectiveness of focus schools in Arlington
should be the extent to which demand for a program matches available program capacity. if
there appears to be a high demand for one particular kind of focus, consideration should be
given to expanding this focus. On the other hand, if demand is slight for a particular focus,
then it should be reduced or eliminated in favor of another.

Adjustments to focus school programs should be ongoing based on experience gained
in their implementation. Flexibility should be granted to focus schools to grow, develop, and
change before a judgement is made on the effectiveness of the focus in meeting the goals of
improving the quality of education in Arlington and increasing student diversity.

Timeline
The following benchmarks are proposed in establishing focus schools while at the same

time meeting the need to open one or more new schocls by Fall 1994, They are optimistic
and will require significant commitment of time, energy, and involvement on the part of school
staff and the community, as well as speedy action by the Superintendent and the School
Board. These dates could be extended by one year, particularly in view of the need for
significant staff development and parent information, both of which would be different in kind
from that currently available. However, the demand for additional school buildings to relieve
overcrowding necessitates the schedule below.

YEAR #1
PREPARE TO OPEN ADDITIONAL MIDDLE SCHOOL AND OTHER NEW SCHOOLS

Phase_1 e form committees;
6 months » survey distributed and results analyzed;
: e each new school’s location and focus approved;
e hudget developed to support the development and implementation of focus
schools, e.g., Planning Committee budget, parent information budget, at the
central office;
 budget developed to implement specific focus at each approved school;
e description of approved focus schools publicized to parents and community,

Phase 2

& months s staff training program supporting focus provided;
o summer staff training program outlined and funded for each focus school;
e staff and principa! assigned;
e training program provided for interested parents, students, and community
members whao wish to become involved in further developing the focus school
plan and its implementation;
s parent information program implemented;
e student assignment for initial phase-in of program or grades made: high
schoot by January 31, middie schoot by March 1, elementary school by April
1,
¢ school (re-)organization plans completed;
s transportation system and routes set for regular day program, extracurricular
events inciuding athietics, and parent evening meetings.




Phase 3

3 months * staff involved in providing focus work on curricukim, organization, ang
facilities adaptations:
® parent and student orientations held:
¢ puildings prepared for opening.

YEAR #2 AND BEYOND
OPEN NEW SCHOOLS AND PREPARE FOR FOCUS ZONED SCHOOLS

¢ focus programs and schools evaluated,;

® in-scheol/program revisions based on assessment plan:

® student population characteristics monitored:

¢ recommendations made by Planning Commission to Superintendent regarding
reconfiguring of countywide and zoned focus schools based on assessment
information andg Student Assignment principies;

® additional focus schools pilanned and approved by central "Planning
Committee” and Superintendent.

Ideas for Focus

What follows is an incomplete List of possitle focuses. Further information and ideas
can be found in a variety of sourcas, among them the Study Group Report on Focus Schools,
and responses from participants in the Citizens and Teachers Forums,

High Schools {should have more than one!

Subject-based examples:
* science and technology
* humanities
® "Tech Prep"” including business partnerships
¢ giohal aducation
* Page "traditional” model
* International Baccalaureate program
* visual and performing arts
» technology infused in all subject areas
* Career Center as focus school in addition to or in place of present
programs
® college preparatory school for students with limited English/academic
language proficiency

Delivery-based, learner-based and philcsophy-based examples:
® team-taught 125-student "house" organization with tntegrated,
interdisciplinary curriculum  grades 9-12, flexible schedule, and
alternative forms of assessment/exhibitions (Sizer model)
* schedule alternatives, e.qg., day-time and night-time schedules: flexible
scheduling, vyear-round instruction inctuding summer remediation,
continuation, enrichment
® axtension of middle school mode!
e create additional H-B Woodlawn model
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Middie schools

e all three regular high schools as campuses of single school, with
students choosing courses at each and any of three during the year
° apprenticeships and mentorships as part of program

Subject-based examples:

¢ extend language immarsion 6-8

¢ global education

® technology infused in all subject areas
® humanities

school/businass partnerships

Delivery-based, learner-based and philosophy-based examples:

* integration of real-life application in all subject areas

* Summer Laureate model of integrated and differentiated instruction
¢ non-graded school

¢ Muitiple Inteliigence model

¢ Page model extended

@ single sex

Elementary schools (large schools may have more than one):

Subject-based examples:

* dual language immersion including HILT students using present
models, e.g., Key, Oakridge, Abingdon

¢ thematic emphasis, e.g., Da Vinci model at Barcroft

¢ global education

e technology infused in all instruction

Delivery-based, learner-based and philosophy-based examples:

Additional options

¢ create additional Page or Drew models

® different grade configurations:

pre-K-2, 3-5

e ungraded with portfolio assessment

¢ Montessori pre K-B

¢ Multiple Intelligence model

¢ Summer Laureate mode! of integrated and differentiated instruction
® single sax

* K-12focus pyramid, geographically contiguous or non-contiguous, e.g.
immersion elementary schools in feeder relationship with immersion
middie school and immersion high school; Page K-12 continuum

- # year-round option at all levels

¢ one or more schools with grade configuration different than at present.
* early childhood schoo!: pre-K-2

¢ Montessori schoal

* 6-12 focus school

* K-12 within a single school
* dual language immersion program within a single site: K-6, K-8, 6-12,
8-12, orK-12




OPTIONS

Introduction to Options

Every option presented in this report must help Arlington address the three challenges

identified by the Superintendent in his March 1992 memo and endorsed by the Schoof Board
in the April 1892 guidelines for Futures planning. The challenges are:

providing quality education for all students. This must continue to be the mission of
each Arlington Public School.

reducing crowding through prudent use of our resources -- both existing buildings and
potentiai building additions through our Capital tmprovement Plan {CH) -- and redrawn
boundaries. Options should add space for at least 1300 elementary students and 800
middle school students.

improving diversity at schools which do not currently enrcll students from a variety of
racial/ethnic, language or learner groups must be a goal in the context of increasing
instructional space. Options should encourage and support enrcliment at every school
in movement toward the school system averages.

The Steering Team has identified five available tools that, when used in combinations

and in varying degrees, should produce solutions that address Ariington’s chailenges. Each

option

assumes:

re-opened buildings not currently in use as reguiar schools. These buiidings may be
used exclusively for scheool programs or used jointly with the county,

construction of additions at sites that have space. We need to increase our
instructional space systemwide by more than 100 classrooms to meet our growing
student body’s need for space. Thess classrooms will be a mix of reopened buitdings
and new constructior,

redrawing of some boundaries. Some schoo! buildings can not accommodate all the
students living in their attendance zones. As a result, boundaries will have to be
redrawn. Boundaries should be redrawn so that no school becomes less diverse than
it currently is and, wherever possible, improvements in diversity result. Geographic
proximity is a high priority in assigning students to school, especially at the elementary
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schocl tevel, It is the Steering Team's view that, wherever possible, elementary Zoneg
should be contiguous. If attendance areas must be non-contiguous, other recognizeg
community identities should be honored in zone designations.

* increased opportunities for parent choice among public schools in Arlington. Choige
may be offered at countywide enrclied schools or zoned schools. For those familigg
gxercising choice, admission would be governed by the foliowing critera:
building/program capacity, special student need, race/ethnicity and the presence of 4
sibling concurrently enrolled. Choice should be available at ali levels, including high
schoot.  Transportation should be provided. within the current schoo! system
quideiines, for ait students, whether enrclled at their zoned school or a school cutside
their zone. Consideration should be given to arrangements for extended day at
elementary schools and for parent sttendance at evening meetings.

. focus schools/programs in varying degrees and at various sites. Focus may be present
at countywide enralled schools or zoned schools, Selection of any currently zoned
school to become & countywide enrolled school could be based on the following
criteria;

J Size of site
Large sites could be chosen, allowing for the construction of a separate annex
for the countywide program or reorganization of the school into small student
units, often called "houses.”
Small buildings on small sites could be desirable if demand for the program is
small and the building cannot be expanded without reducing green space.

e Lack of diversity in surrcunding neighborhood
Where itis impossible todraw a zone with some diversity, consideration should
be given to using the school as a countywide enrolled school and reassigning
its students to another zoned school in a way that makes sense for the
community, Communities throughout the county should be assigned to schools
using a consistent rationale.

o Availability of countywide programs throughout the county
Countywide programs should not be concentrated in one part of the county.

Based on the principles developed by the Steering Team, as well as input from the
Citizen Forum and greater Arlington community, five general categories of options have
emerged. By applying an option in varying degrees and to varicus schools, different solutiens
can be generated. Itis important to note that all the options described can be phased in over
time. Phase in time may vary by option.

Following each option are several illustrations of the option. Itis important to note that
these are onty examples. While individuais on the Steering Team may favor one or another
of the illustrations, the Team has not done extensive work to ensure that each and every
apptlication, in reality, is reasonable or can be impiemented, it is also not possible to describe
in this report exactly what the boundary lines would be for each illustration. As the field of
options narrows over the next few months, various boundary changes should be explored,
keeping the principles and guidelines in this report in mind.,

Some options initially suggested by the Steering Team, citizen forum or general public
are not included in this report. The Steering Team used the principles and the quality
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education statement as a filter for evaluating all options. Options that did not satisfy all
principles and address quality are not presented here. Similarly, if anidea only addressed one
or two of the challenges identified by the Superintendent and Schoo! Board, it was not
considered sufficient.

Options that did not include zones and increased opportunities for choice are not
presented,

Exampie a:  All schools enroll students by choice. Admission is governed by the critena
identified in the student assignment principies. There are no zones.

Example b Each schoo!l has a zone. instructional transfers and current alternative schools
are phased out.

Exarmple c: Only zoned schools with excess capacity could enroll some students from other
schools using the admission criteria. Zoned schools that are at capacity would
not enroll students from outside their zone. Classroom additions would be
placed at zoned schools to serve the children living in the zone.

Options which addressed only one or two of the challenges are not presented.

Example a:  High school choice should include participation in the Fairfax Thomas Jefferson
Science and Technology school

Example b:  Lower class sizes throughout the system to address learner diversity or
concerns about quality education

Exampie c:  All schoots operate year round as a way to increase the capacity at every
building

The options do not describe progression from elementary to middle to high school, in
part because the options can be combined in many ways to arrive at solutions which are quite
different from each other. The Steering Team believes that moving through school with a
significant group of students you know is an important value in the Arlington commurity, The
guidelines developed by the Superintendent and School Board affirm this value as well. Wa
recommend that as the field of options narrows and becomes more concrete, that the issue
of progression be addressed directly and in a way that makes programmatic as well as
geographic sense.



OPTION 1

Schools at ali grade levels enroll most students from a geographic zone and enroll Somg
students from outside the zone using the admission criteria of building capacity, speciy
student need, race/ethnicity and presence of a sibling. Every newly opened school is a Zong ;
school. Zoned schools use the focus process to develop instructional programs which Megy
a range of student needs. Existing countywide programs/schools are continued. Currem
zone-based special programs {like Exemplary Projects) are continued if the community wishgg

This option addresses crowding by opening new schools, building additions and
redrawing boundaries. Itincreases choice by providing space at zoned schools
for students who do not live in the zone but choose to attend the school and
by extending choice to high school students. {t addresses diversity by applying
the admission criteria to students choosing the school from outside the zane.
it addresses quality at every school by encouraging schoo! communities to
develop instructional programs and then market themseives to families outside
their zone. It does not increase the total number of countywide schools.

Variation
Through classroom additions and careful configuration of the boundaries, every zoned school
has excess capacity and enrolls some proportion of its students from other zones using the
admission criteria.

Description

Zoned schools wouid use the process described in this repart under Focus Schools to
identify, describe and/or develop a high guality program that could attract students from
throughout the county. This program could be based on the existing instructional delivery in
the school and other current practices or it could be a new initiative developed by the school
community. To meet the goal of increased diversity, each school, supported by the school
system, would be expected to work to attract a specified percentage of its student body from
outside its zone. The School Board would set guidelines and monitor compaosition of the
student body at each schooi. Each school would be given support to help it achieve its goal,

Attendance zones would be redrawn, as necessary, to refiect space added by reopened
buildings and additions at selected sites. All schools, except those sites selected for existing
alternative schools/ program, would serve a defined geographic area (a zone). At all levels
{(elementary, middle, and high), all families in Arlington County would reside in a zone and
would be allowed to choose to have their children attend that zoned school, attend a focus
program in another zoned school, or an existing alternative countywide enrolled school
pragram.

Parents and students who choose to enroll in an existing alternative school/program
or a new focus program outside their zoned schoot would follow procedures outlined in the
student assignment paper. Admissions to countywide schools (inciuding Drew, H-B
Woodlawn and Page) and any focus programs at zoned schools would be centrally
administered to ensure equity and efficient use of building space.

Transportation would be availabie for all students under the existing School Board
transportation policies regarding distance of residence from school.
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Advantages

A Minimizes disruption from current system.

B. Provides non-coercive opportunity to increasa diversity.,

C Stimulates building-ievel interest in educational fmprovement at some schools
by promoting inclusion and collaborative involvement of all segments of a
school’s community,

D. Allows teachsrs and administrators an opportunity to explore aiternative
curricula and instructional delivery methods

Disadvantages

May not diversify schools

All schools would be at or near capacity most of the time

May provide too few spaces for choice

Little incentive to innovate or address educational quality concerns
May be difficult to draw boundaries that will last

mooO®>

Option 1: High School lllustrations

A. Redraw high school attendance zones to address projected space needs and improve
diversity across all three zoned schools. Allow choice across al! three zones as redrawn.

B. Continue with current high schaool zones. Allow choice across all three existing zones using
student assignment criteria. Develop focus programs at all three zoned schools designed to
redistribute students and use all existing high schoot space as well as improve diversity, Each
zoned schoof should revigw its relationship to the Carser Center.

Option 1. Middle School Hustrations

Open a fifth zoned middle school. Adjust boundaries as needed. Encourage all middle schools
todevelop, over time, focus compatible with the middle schoal phitosophy. Allow choice with
a set aside for enroliment from outside the zone at all five redrawn zones. Maintain H-B
Waoodlawn at some site as a countywide enrolled schoot.

Example a:  Open Gunsten building as a zoned school for 800 students, Redraw boundares
to reflect five middle schools. H-B Woodiawn remains at Stratford building.

Exampie b: H-B Woodlawn moves to Swanson building. Boundaries are redrawn to reflect
Gunston, Jefferson, Kenmore, Stratford and Williamsburg as zoned scheois.

Option 1: Elementary Schoof lllustrations

Open one or more additional buildings as zoned elementary school(s}, resulting in 18 or 19

zoned elementary buildings. Use currently unoccupied school-owned buildings as potential

sites for existing countywide enrolled elementary schools. Build additions and adjust
boundaries as needed to relieve crowding and address diversity. Encourage ail zoned
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elementary schools to develop focus programs over time. Allow choice across all redrawy
zones. Maintain current countywide choice schools at selected sites in the county,

Example a:

Example b:

Example c:

Open Claremont and move the Page Traditional School program there. Use thy
Page building as a zoned elementary school to relieve crowding. Open Reeg
and/or Jackson as new zoned schools. Build additions and redraw boundarigg
for 18 zoned elementary schools as needed. Maintain Drew Model school ang
Key Immersion program at current sites as countywide enrolieg
schools/programs,

Open Claremont and move Drew Model School there. Open Reed and move
Page Traditional School program there. Use the Page and Drew buildings ag
zoned elementary schools. Build additions and redraw boundaries for 18
elementary schools as needed. Allow choice across zones. Maintain Key
fmmersion as a program at current site.

Move Jackson special education center to Claremont. Consider relocating early
childhood or other county wide programs to Claremont as well, Open Reed and
move Page Traditional School program to Reed. Open Jackson and Page as
zoned schools. Maintain Drew Model School at current site and increase
enroliment. Build additions and redraw zones for 18 zoned schools, with Nauck
community zoned to one school, Arlington View zoned to one schoo! and
Highview Park zoned to one school. Allow choice across all zones. Maintain
Key Immersion at current site as a countywide enrolled program.
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OPTION 2

A number of additional schools {some or all of the newly opened schools) at the middle and
elementary levels would be countywide enrolled. At all three levels, zoned schools enroll
some students from other zones using the admission criteria. Existing countywide enrolled
schools/programs continue as do zone-based special programs like Exemplary Projects.

This option addresses crowding by cpening schools, building additions and redrawing
houndaries. It increases choice by opening additional countywide enrolled schools
tbeyond Drew, Page and H-B Woodlawn) and by extending choice to high school
students. Diversity is addressed at countywide enrolied schoots by applying the
admission criteria. 1t is addressed at zoned schools through the configuration of the
zone and by applying the admission criteria to students from outside the zone whe
wish to attend the school. Quality is addressad at all schools through the use of the
focus develcpment process.

Variation |

Through building design and careful configuration of the boundaries, every zoned schools has
excess capacity and enrolls some proportion of its students through countywide choice.

Variation Il

Initially, enroliment at newly opened countywide schools is apportioned to all schools in
relation to how crowded they are.

Description

Additional countywide schools/programs, up to the number of newly opened buiidings,
would be created using the focus development process. These new countywide programs
could be located at newly opened schools. Alternately, a currently zoned site coutd be used
for the countywide school and a newly opened building could be a zoned school. Parents and
students who choose to enroll in an existing alternative school/program or a new countywide
program would follow application procedures outlined in the student assignment paper.
Admissions to countywide schools/programs woutd be centrally administered. Families
wishing to enroll at a zoned school other than their own would also foliow the application
procedures and admission would be governad by the admission criteria.

Transportation would be available for all students under the existing School Board
transportation policies regarding distance of residence from school,

Advantages:
A, Increases the opportunity for more students to exercise choice by opening
whole new schools
B. Relativety little disruption from current system because zone adjustments might
be fewer,
C. Provides non-coercive cpportunity to diversify.
D, Stimulates buitding-level interest in educational improvement at some schools

by promoting inclusion and coliaborative involvement of all segments of a
school’s community.



E. Allows some teachers and administrators an opportunity to explore aiternati\,e ;
curricuta and instructional delivery methods

Disadvantages:

A, May increase divisiveness between zoned and countywide schools
B. May not improve diversity at zoned schools.

Option 2: High School lllustrations
not applicable

Option 2: Middle School {liustrations

Open an additicnal middle school site as a countywide school. Adjust boundaries for the four
zoned schools as needed. Place building additions strategically at all zcned schools to creats
capacity at each site, to allow choice across all zones as a means to improve diversity,
Maintain H-B Woodlawn at some site as a countywide school.

Example a:  Gunston is a countywide middle school with a focus. H-B Woodlawn continues
at Stratford site. Building additions are strategically placed at the zoned
schools to aliow choice across zones.

Example b:  Kenmore is a countywide middle school with a focus. H-B Woodlawn continues
at Stratford site. Boundaries are redrawn to reflect Gunston, Jefferson,
Swanson and Williamsburg as zoned middle schoois. Building additions are
strategically placed at the zoned schools to allow choice across zones.

Example c: H-B Woodlawn program moves to Swanson building. Gunston is opened as a
countywide middie school with a focus. Middle school boundaries are redrawn
to reflect Jefferson, Kenmore, Stratford and Williamsburg as zoned middle
schools. Building additions are strategically ptaced at the zoned schools to
allow choice across zones,

Example d:  Jefferson is opened as a countywide school, either grades 6-8 or 6-12 H-B
Woodlawn moves to Swanson building. Middle school boundaries are redrawn
to reflect Gunston, Kenmore, Stratford and Williamsburg as four zoned middle
schools. Additions are strategically placed at the zoned schools to allow choice
across zones.

Option 2: Elementary lllustrations

To bring available elementary space in line with projections, the school system must create
space for an additional 1300 students. The examples include various combinations of
countywide and zoned schools equal to the number of buildings not currently in use as regular
schools. All examples assume the continuation of existing alternative programs/schools but
not always at the current site. The system would adjust boundaries as needed to relieve
crowding and address diversity. Some zoned elementary schools would develop focus
programs over time. Choice would be allowed across all redrawn zones.
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(Option 2: Elementary lllustrations continued)

Example a:

Example b:

Example c:

Exampie d;

Example e:

Open Claremont as a countywide elementary school. Open Jackson and/or
Reed as new zoned schools.

Open Claremont and move the Page Traditional School pregram there. Open
Reed as a countywide school with a focus determined by survey and
development process outlined in the focus implications paper. Use the Page
building as a zoned elementary school to relieve crowding. Build additions and
redraw boundaries for zoned elementary schools as needed. Encourage the
zoned schools with least diverse populations to develop focus programs.,
Maintain Drew Mode!l Schoel and Key immersion program at current sites as
countywide schools/programs. Reed as a countywide elementary school.

Key is a countywide Immersion school. Open Reed as countywide school.
Move Page Traditional Program to Claremont. Use Page building as a zoned
elementary school. Maintain Drew Model School at current site and increase
enroliment.

Open Jamestown and Glencarlyn as countywide schools. Move Page
Traditiona! program to Reed. Use Page building as a zoned school. Move Drew
Model School to Claremont. Use Drew building as a zoned school.

Open both Claremont and Reed as countywide schools. Reopen the Page
buiiding as a zoned elementary school enroiling 400 students. Move the Page
Traditional School program to another site selected using the guidelines in this
report. Enlarge Nottingham, Jamestown, Tuckahoe, and Ashlawn to allow
those schools to attract same proportion of their enroliment through choice.
Increase enroliment at Drew Madel,

Option 2: Multi-level llustration

Open two K-8 countywide enrolled schools with middie school components of approximately
300 students each. Open one additional 6-12 countywide school of 600 - 1000 students
{depending on buitding size and the use of houses as described in Focus School Study Group
Report). All three schools would have focuses daveloped using the focus guidelines.

Example a:

Example b:

Open K-8 schools at Reed and Claremont. Open Gunston as a 6-12 school.
Open Jefferson as a 6-12 school. Open Gunston as a zoned €-8 school. Use

Taylor as a K-8 school. Move Page Traditional School program to Reed.
Devetop zone for Page building. Open Claremont as K-8,
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OPTION 3

At all grade levels, some schools enroll students only from their zones and an increaseq
number of schools, above the current number of alternative schools, enroll studentg
countywide. :

This option addresses crowding by opening buildings, buitding additions and adjusting
boundaries. This option increases choice by opening closed schools as countywide
enroiled schools and closing some currently zoned schools and reopening them ag
countywide enrolled schools. Itaddresses diversity at zoned schools through boundary
adjustment and at countywide schoals by applying the admission criteria. it addresseg
guality at all schools through use of the focus development process,

Variation

Initially, students from crowded schools would have admission preference at countywide
schools.

Description

This option involves all schools in the system. Some schooels would enroll students
only from their attendance zone. Zones would be redrawn with crowding and diversity in
mind. An increased number of schools would enroll students countywide. with admission
based on the admission criteria. All countywide schools would use the focus development
procass to define and/or develop their programs,

The selection of currentiy zoned schools to become countywide schools could be based
on the following criteria:

. Size of site
Large sites could be chosen, alfowing for the constructicn of a separate annex for the
countywide pregram or reorganization of the school into small student units, often
called "houses."
Small buildings on small sites could be desirable if demand for the program is small and
the building cannot be expanded without reducing green space.

° Lack of diversity in surrcunding neighborhood
Whaere it is impossible to draw a zone with some diversity, consideration should be
given to using the school as a countywide enrolled school and reassigning its students
to another zoned school in a way that makes sense for the community. Communities
throughout the county should be assigned to schools using a consistent rationale.

U Availability of countywide programs throughout the county
Countywide programs should not be concentrated in one part of the county.
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Advantages

A Countywide schoots are automatically diverse because of admission criteria

B. Aliows for some continuity in current assignment practices

C Stimulates building-level interast in educational improvement at all schools
through collaborative involvement of full school community.

D, Allows teachers and administrators at selected schools to explore alternative
curricula and instructional delivery methods
E. Transportation changes could be built on existing transportation practices

Disadvantages

A, Requires redrawing of boundaries to fully use building capacity

B. tmproves diversity at zoned schools only through redrawing boundaries

C. May increase divisiveness betwesn zoned and countywide schools

D. nitially, new countywide schools would have to draw large numbers of
students to have an effect on crowding and fully use facilities

E. Requires careful choice of countywide programs, sites and size of buildings to
match supply and demand

F. Zoned schools may continue to be crowded if few in that schoot community
enroll at choice schools

G. Eliminates current instructional transfer system

Option 3. High school lllustrations

A. Adjust high school zones to make best possible use of existing space and to improve
diversity. Allow Career Center and H-B Wocodiawn to redefine themselves as schools instead

of programs.
B. Convert one of the current zoned schools to a countywide school with multiple focuses.

Example a:.  Convert Wakefield to a countyw:ide school, Redraw boundaries for two zoned
high schools at Washington-Lee and Yorktown,

Example b:  Convert Washington-Lee to a countywide school. Redraw boundaries for two
zoned high schools at Wakefietd and Yaorktown.

Example ¢ Convert Yorktown to a countywide schoct, Redraw boundaries for two zoned
high schools at Wakefield and Washingten-Lee.

Option 3: Middle school lustrations

Open additional middle school site(s) as countywide schools. Adjust boundaries for the
remaining zoned schools as needed. Any building additions at zoned middle schools would
be for projected enrollment from the zone. Maintain H-B Woodlawn at some site as a
countywide school,

Example a:  Use Williamsburg and Kenmore as new countywide schools. Maintain H-B
Woodlawn at the Stratford site. Redraw boundaries for Swanson, Jefferson
and Gunston as zoned schools.



Example b:

Example c:

Move H-B Woodlawn to Swanson. Open Jefferson as a new countywida
schoot, Redraw boundaries for Williamsburg, Stratford, Kenmore and Gunstop
as zoned schools,

Open Gunston and Swanson as new countywide schocls. Maintain H-g
Woadlawn at the Stratford site. Redraw boundaries for Williamsburg,
Jefferson, and Kenmore as zoned schools.

Option 3: Elementary school lllustrations

Maintain Drew Model School Program, Page Traditional Program and Key Immersion Program
at some site in the county. Open one or more additional buildings as countywide elementary
schools to bring available elementary space in line with projections. Build additions and adjust
boundaries as needed to relieve crowding and address diversity.

Example a:

Example b:

Example c:

Example d:

Example e:

Build an annex at Taylor. Develop a focus program and convert Taylor to a
countywide school (current community should be consulted on the focus).
Move Page Traditional School to Reed. Adjust boundaries to create new zone
for Page. Move Immersion program to Jackson and devote entire school to
immersion,

Close Tuckahoe and/ar Key as zoned elementary schoois (chosen because of
proximity to the subway and ease of parent access). Reopen as countywide
enrolled schools with focus (current community should be consuited on the
focus). Adjust surrounding boundaries as necessary.

Close Jamestown and/or Glencarlyn as zoned elementary schoois (chosen
because of lack of diversity in surrounding neighborhoods). Reopen as
countywide schools with focus {current community should be consulted on the
focus). Adjust surrounding boundaries as necessary.

Close Long Branch and Barcroft or Henry and Barrett as zoned elementary
schools (chosen because of central locatien in the county). Reopen as
countywide schools with focus {current community should be consulted on the
focus). Adjust surrounding boundaries as necessary.

Open Claremont as a dual-language immersion scheol, Relocate existing
programs from Key, Abingdon and Oakridge to Claremont. Move Page
Traditional School to Jackson., Move Drew Model School to Reed. Use Page
and Drew buildings as new zoned schools, Relocate Jackson special education
program to an appropriate site.

[ Eal
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OPTION 4

Elementary schools are grouped in geographic, contiguous clusters. Parents may choose any
school in the cluster. All schools use the focus process to develop instructional programs
which meet a range of student needs. If demand for any school within the cluster exceeds
the capacity of the building, admission would be based on the admission criteria of building
capacity, special student need, race/ethnicity and presence of a sibling.

This option is for elementary schools only. It addresses crowding through the creation
of large zones with newly opened buildings and building additions placed equitably
within the zones. [t addresses diversity in the configuration of the zones and by
application of the admission criteria at every school within gach zone. It addresses
quality through the focus process used within each large zone to describe, define
and/or develop instructional programs.

Variation |

Current elementary alternative schools become parts of clusters and other clusters may
choose to duplicate or modify the current programs as part of their cluster offerings. No
elementary school enrolls students countywide.

Variation li

Current elementary alternative schools continue to enrolt students countywide at some site
in the county. No additional countywide schools are opened.

Variation I

Newly opened elementary schools, as well as existing alternative schools, enroll students
countywide. All other elementary schools are clustered.

Description:

An attendance area or zone would inciude more than one elementary school. Parents
would be able to choose any of the schoois within the cluster for their childiren] to attend.
If the demand for a school exceeds its capacity, decisions on which applicants to enrcil will
be made using criteria from the student assignment principles. Each school would need to
define its program {using the focus process described in this report) so as to be able to
communicate with parents the mission and goals of the school. To facilitate student
movement to middle school, all students in a cluster could be zoned to the same middle

schooi,

Advantages
A May resolve capacity issues depending on how schools are clustered
B. Allows for enroliment in a schoaol relatively close to home

C. Can improve diversity if cluster boundaries have diverse populations



D.
E.

General Disadvantages:

Cow>

Option 4: High School/Middle School Hllustrations
nat applicable

Option 4: Elementary School Hlustrations

Example a:

Example b:

Cluster can all feed to one middle school
Less transportation required than if choices are scattered countywide

Some people may not get their first choice
Some students may not be able to attend the closest school to their home
Choice options are limited to what is available in a cluster (variation §
Contiguous clusters provide a limited answer to diversity chalienge

Design each cluster with approximately 1600 elementary students from g
variety of backgrounds. Each cluster has 2 - 4 buildings, depending on the
capacity of the buildings. Wherever possible the entire cluster feeds to a single
middie school. Five countywide schools exist, scattered around the county.
Buildings selected to be countywide would be negotiated with the clusters,
Possible cluster assignments could be:

® Nottingham, Glebe, Long Branch, Barrett, Jackson
e Tayler, Key, Jamestewn, Page

e Tuckahoe, McKinley, Ashlawn, Glencarlyn,Reed

* Abingdon, Randolph, Barcroft, Claremont

° Henry, Oakridge, Drew

Every cluster offers the same range of choices: a traditional program, a Drew-
style program, an immersion program, a Montessori program for 3-5 year-olds,
and one or two other elementary schools. A middle school program might be
developed for each choice and students would move from the elementary
choice to the corresponding middie school choice automatically if they wished
to.
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Example c:

Example d:

Example &:

Created by reopening Claremont and Reed, with Drew and Page included within
their appropriate ciusters and serving students only within those clusters. A
possible cluster arrangement might be:

o Jamestown, Taylor, Key, Long Branch, Oakridge

o Drew, Henry, Page, Glebe, Nottingham

[

Abingdon, Claremont, Glencarlyn, Mckintey, Tuckahoe

Barcroft, Randotph, Barrett, Ashlawn, Reed

Created by reopening Claremont and Reed, but maintaining the countywide
enrollment of Page and Drew. A possible ciuster arrangement might be:

e Jamestown, Taylor, Key, Oakridge

° Nottingham, Glebe, Long Branch, Henry
® Read, McKinley, Barrett, Barcroft

e Tuckahoe, Giencartyn, Randolph

s Ashiawn, Claremont, Abingden

If Gunston is used as a countywide school, and the middle school attendance
areas are left as they are now with minor adjustments, the glementary schools
could be clusterad as follows, with all of the students within the middle school
attendance area being able to choose from any school within the ciuster. This
example includes Drew and Page as cluster schools, not countywide schools,
and reopens Claremont and Reed as cluster schools,

Jefferson; Qakridge, Drew, Randolph, Henry, Long Branch
Kenmore: Abingdon, Claremont, Barcroft, Glencarlyn, Ashlawn
Swanson: McKinley, Glebe, Page, Reed, Barrett

Williamsburg: Tuckahoe, Nottingham, Jamestown, Taylor, Key



Example f:

If middle school attendance areas are used as clusters, and Gunston is Opengd
as a fifth middle school, the elementary schools could be clustered as follows,
with all of the students within the middle school attendance area being able t,
choose from any school within the cluster. This includes Drew and Page a5
cluster schools with Claremont and Reed reopened as cluster schools.

Gunston: Oakridge, Drew, Abingdon, Claremont
Jefferson: Randolph, Henry, Long Branch, Page

Kenmore: Barcroft, Glencarlyn, Ashlawn, Barrett
Williamsburg: Taylor, Nottingham, Jamestown, Key

Swanson: Glebe, Reed, McKinley, Tuckahoe
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OPTION b

High school admission is based on student/family choice and the admission criteria of building
capacity, special student need, race/ethnicity and presence of a sibling, Using the focus
development process, high schools describe and develop programs which are meaningfully
different from each other.

This is a high schoot-only option. it addresses crowding by controlling the number of
spaces at each high school and only enrolling students up to the capacity of the
building. It addressas diversity by applying the admission criteria ‘o all high school
students. It addresses quality through the focus development process at the high
schools.

Variation |

Applies only to the 3 regular high schools and H-B Woodlawn.

Variation

In addition to the 3 regular high schools and H-B Woodlawn, the Career Center enrolls

students full-time. High school students can continue to choose part-time enroliment at the

Career Center.

Description

This option applies to ail high schools within the system and includes the foltowing
features:

= elimination of all high school boundanes;

v all families/students could choose any school in the system without regard to
where the family lives;

J building capacity would be the primary limit, taking into account that capacity
is affected by the space needs of special programs, e.g. special education,
HILT;

o meaningfuily different focus programs (one or more per building) would be

developed by each high school community, with attention paid to providing
programs for the full range of students at each high school site;

s school board paticy which directs active recruitment of students not in the
majority at a school would continue; primary responsibility would rest with
school system;

8 enroliment priority would be determined using the student assignment criteria.
Advantages

A Leads to "market-driven” improvement in schools

B. Gives all high schools the ability to develop a focus based on teacher, parent

and student input
C. Boundary changes would be unnecessary



D.

E.

Disadvantages:

A,

Addresses diversity by continued recruitment of students not in the majority at
a school i
Allows schools to focus, rather than duplicate everything at every site

May be difficult to determine buiiding capacity because changing student needs
may lead to unpredictable program/space requirements from year 10 year
ay initialty result in staff rer cation from one building to another.
Undesirable sports recruitme -t pract -« may arnse with open high schoaot
enroilment
No zones
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APPENDIX A

ARLINGTON PUBLIC 3CHOOLS
Office of the Superintendent

MEMORANDUM March 19, 1992
TO: Members of the School Board REVISED 4/3/92
FROM: Arthur W, Gosling %Cw

RE: Futures Planning

During the years 1992-96 and pernaps beyond, the Arlington Publie Schoois will face
the challenge of developing appropriate facilities for a student population that is growing
more diverse as it grows larger. Undergirding this facility planning need is the collective
responsibility of school staff, Board members, and citizens to improve program quality
and responsiveness as the core values that should support facility decisions.

Bac und

During the past severa! years the school division has implemented a number of
important instructional initiatives at all senool levels. At the elementary schools, for
exampie, we have revised our social studies, mathematics, and science programs.
Exemplary projects hzove been initiated at seven schools. All-day kindergarten programs
have been started at several schools. Computer technology, expanded repertories of
teaching styles, and suppor® systems for special education and ESOL/HILT students have
been strengthened.

Programs serving students in the middle years have been carefully examined as we
have moved from a traditional junior high delivery mode! %o a middle schoo! medel that
features interdisciplinary team planning. More time is allocated to core academic
subjects in the middie school. Geography has been added to the program, and other
subject diseiplines have undergone continuing examination and improvements,

At nigh school we have made signifieant changes in the science program, added a
seven-period day to enhance students’ program opportunities, and piloted new efforts to
work with students who have not been successiul in existing school programs.

As the schoo! division f{aces increasad enrollment, we need to keep coniinuous
program improvement as a core value. Wiilingness o suppor: good ideas; streng commit-
ment to staff development; and desire to respond to staff, parental, and community
program concerns must remain important parts of our belief systems and budget
commitments,

[nterwoven with this milieu of instructional developments are some other important
issues and needs, including the following:

1. Enroliments are increasing to the point where our current facilities canno?
adequately address our students' educational needs,

2. Increasing diversity is spread unevenly throughout the sehool system.

3. There is a perception held by some membpers of the community that the quality
of our schools' instructional program suffers as schools grow larger and more
diverse.

29



As the school division works to assure continuing program improvement and develg g
plans to provide needed facilities for our students, we have several ¢n-going activitieg on
which to build. These inelude the following:

1. Program impreovement mechanisms exist and ere working. We have a Stron
instructional staff opoth at the building and division levels. Parental ang
community participation through the Advisory Council on Instruction (ACY), the
PTA, and other means forms an important part of our instructiong
improvement process. We use special tasx forces and committees to addregg
issues sueh as planning for the middie sehcols, addressing grading and reporting
concerns, capital improvements, and others,

2. A Capital Improvament Program (CIP) is in place and is working.

3. Staff has projected facility needs for the rext five years and has begun back-
ground sducation and infermation presentations for the community.

As a planning team undertakes the task of developing recommendations to meet
projected enrollment growth during the coming yealrs, program improvement, facility
improvement. and schoel attendance areas shouid be considered together.

* Al the elementary scneol level, several initiatives have enccuraged schools to
develop unique and strong program identities, Exemplary school projects and
the alternative schools contribute to this development,

* An intensive community and staff process te design and impiement & middle
school program is new in its fourth year. We continue to refine this
innovation as we improve our program and its delivery. We need to continue
this effort as we address facility needs for a growing student population.

+ At the high school level we have developed program identities, or missions, at
the Career Center and in the Hoffman-Boston Woodlawn (HBW) Alternative
Program. The Superintendent is meeting with high school principals to
encoursge the identification of unique program identities at each of our three
regular high schools. We plan to pursue this concept with our high school
staffs during the coming months.
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Planning Guidelines

A planning team will undertake the task of examining options and advising the
Superintendent to assist in meeting our program &and student facility needs for the
coming years., The following guidelines should direct the team’'s and the Superintendent's

work:

L.

10,

Middle school facility needs require first priority consideration. Enrollment in
any one middle schocl should not excead a range of 800-900 students. Given our
current 2nroliment projections, we snould open ancther middle school for the
1993-94 school year or the 1994-95 school year.

Existing school-owned buildings should be used if possible foe the new middle
schoel. Among such buildings are the Stratford Building and the Gunston
Building, ‘

When the new middle sehoo! comes into existence, middie school attendance
areas will nave to be redrawn.

Consideration can be given to the concept that one or all of the middle schools
will develop a unique program focus.

The middle senool component of the HBW Alternative Program, currently under
staff study by Board direction, needs to be factored into decisions that are
made on middie sehool attendance areas for 1933-94 or the 1994-35 school year,

Where possible, all students from an elementary school should attend the same
middle sehool,

High school programs, facilities, and attendance areas, effective with the
1994-95 school year, need to De examined to make use of availabie space in all
schools to accommodate our growing high school enrollments and the changing
nature of our school population. Consideration can be given to the concept that
one or all of the three regular high schools will develop a unique program
focus. Policies such as instructional transfer and other options, as well as
boundary changes, that expand or change a high school's attendance area can be
considered,

The high school component of HBW should continue a5 an alternative program.

As attendance areas are considered for middle schools and high schools, the
Superintendent and the committee should consider options that will move, to
the extent possible and feasible, ali of these schools closer toward the system-
wide majority-minority ratios. The current ratios are 47% white and 53%

minority,

Programs for students requiring ESOL/HILT services should be distributed
throughout the middie sehools and nigh schools, including the HBW program.
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11,

12,

13,

14.

As the school division plans for facility expansion and boundary changes tq
address growing enrollments at the eiementary school level, efforts should he
made to develop neighborhood attendance areas that refiect &8s much as ig
possible the diversity of school population in Arlington. Policies such ag
instructional transfer and other options that expand an elementary school's
attendance ares can be considered. :

Creative ways to address elementary school populations that are unusually
impacted by diverse populations sheuld be explored,

Enroliments in any one elementary school should not exceed & rangs of 660-700
studernts,

Elementary, middle, and nigh school sttendance areas should De designed in g
way t¢ assure, inscfar as possible, that the school divisicn can continue to meet
the shbove-stated goals in future years.

Charge to Futures Planning Committee and the Superintendent

To address these needs using the guidelines stated above, the Superintendent will
appoint & Futures Planning Committee. Composed of staff and comrmunity members, the
committee will be directed to use the Planning Guidelines as it addresses the following
three tasks:

1.

ch

Advise the Superintendent as he develops recommendations to meet faeility
needs for middle school students. Include recommendcations for opening a new
middle school and establishing attendance areas for all the middle schools,
effective for the 1993-94 school year or the 1994-95 school year,

Advise the Superintendent as he develops recommendations to address crowding
at the elementary school level, including creative ways to address diversity in
highly impacted schools.

Advise the Superintendent as he develops recommendations to address program
and facility needs for high school students, effective for the 1994-95 school

year.
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APPENDIX B

FORUM: CITIZENS AND TEACHERS
FUTURES PLANNING COMMITTEE

Andreani, Virginia (resigned 11/19/82)
Baker, Barbara

Baker, Elizabeth
Baugh, Deborah
Brady, Don

Briggs. Henry

8rink, Robert {resigned 9/23/92)
Brown, Margaret
Browne, Sylvia
Buchholz, Judy

Byers, Steve
Byrd-Johnson, Linda
Campbell, Donna (resigned 11/23/92)
Cangialos!, Sal
Chestnut, Shirley
Claire Mevyers

Clark, Marjorie

Clark, Portia

Cole, Stave

Colvin, John
Contreras, Hector
Crandalt, Joe! (resigned 11/30/92)
Craven, Larry
Cross-Cole, Julis
Cudeg, Nancy
Cunningham, Barbara
Dedesus, Edith
Dewitt-Heffner, Janine
Dilard, Bill

Dougherty, Burt
Dougherty, Salliann
Doyle, Bernie

Duhart, Darlene
Elkind, Mary

Farris, Virginia

Favola, Barbara
Franklin, Bonnie
Fuhrken, Fred

Furlow, Elaine

Garvey, Libby
Gerarden, Ann
Goldman, Eric

Goltzer, Ruth

Grgen, Saundra
Gutierrez, Adnana

fahel

Hadden, Judy

Hail, Mike

Helgerson, Bavid

Hemphiil, Robert (resigned 11/23/92)
Henderson, Linda

Holder, Gerard (resigned 10/23/92)
Horwitz, Marci

Hynes, Mary

Jeanblanc, James

Jeffers, Kathi

Jones, Sheryl {resigned 10/20/92)
Jones, James

Jones, Don {resigned 11/25/92)
Kelly, Sara (resigned 11/5/92)
Kernan-Schloss, Lucy

Krogh, Kathryn

Kyser, John

Landrum, James

Landry, Walt

Larson, Steve

Long, Bennis

Mader, Joyce

McCreery, Marjorie

McDonald, Darcy

McKey, JoAnne

Melia, Elleen {resigned 11/25/92)
Miller, John

Mog. Gloria

Moore, Martha

Murtha, Michael

Nixon, Steve

O’'Conngcr, Elizabeth

O’'Connor, Tim

Oxenford, Carolyn

Ovola, Jose

Park, Robert

Picciano-Hansen, Lorette
Pinnock, Sharon

Prell, Terr

Raven-Hansen, Peter

Reals, Gail

Rebull, Heien

Reed, Yvonne (resigned 11/25/92}
Rightmever, Jennie

Riley, James



Robinson, Susan (resigned 12/1/92)
Rock, James

Rodriguez, Reyes

Rogers, Karen

Rumpf, Nora

Schatler, Candace

Shaw, Susan

Siegel, Jane

Skelly, Carof

Smith, Diane {resigned 5/17/93)
Snelhing, Jackie

Stevens, Barry

Stevens, Anita :
Syphax, Evelyn (resigned 1/28/93)
Tankersley, Nancy

Thessin, James

Tobar, Andres

Trahant, Nedra

VanNewkirk, Karl

Veis, Mimi

White, Chris

Willlams, Andi

Williams, Jeanne

Wright, Cheryl

Zimmerman, Christopher

Teachers.

Ammons, Gail
Baer, Rad

Baker, Susie

Barr, Cindy
Battles, Teri
Bickley, Dorothy
Boesch, Judy
Brasse, June
Breagy, Paula
Britton, Myra
Carroll, Diane
Chambers, Dawn
Erion, Carol

Erion, Carol
Fagliarone, Vicky
Hadd, Ginny

Hall, Margaret
Hammerly, Jennie Lou
Hammond, Angela
Hanley, Diane
Hawthorne, Marion
Hensgen, Heien

Keifer, Chariene
Lowe, Lori

Maher, Marty
Martin, Gretchen
McBride, David
Michelotti, Cecelia
Mole, Linda

Nyce, Catherine
Phiilips, Gail
Prosper, Paula
Pruzkowski, Pegay
Pyke, Carol
Ratchford, Barbara
Reising-Jones, Catherine
SanGiovani, Alina
Schmidt, Betty
Schroeder, hm
Showalter, Cathy
Stephens, Cheri
Stolkeld, Laura
Strauss, Janice
Swaim, Martha
Toner, Linda

Visci, Suzanne
VonVacano, Marcela
Walker, Mattie
Weinhardt, Fred
Wolla, Karen
Zolbe, Carolyn

* ¥ X % %
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03/19/92

Mar-Apr 92

04/02/92

04/17/92

05/01/92

06/01/92

06/17/92

06/29/82

07/01/92
07/68/82
07/15/92

07/22/92

08/05/92

08/06/92

APPENDIX C

FUTURES PLANNING COMMITTEE

CHRONOLOGY OF INVOLVEMENT AND INFORMATION

CITIZENS, PARENTS, AND STAFF

Group

School Board

Artington
Community

School Board

School Board,

Arf. Community

Arfington Citizens

Steering Team
Steering Team

Citizen Forum

Steering Team
Steering Team
Steering Team

Citizen Forum

Steering Team

Steering Team

1992-1993

Activity
Superintendent and School Board discussed scope of
Futures Planning work including guidelines and charge to

committee during Board meeting.

Citizens contacted School Board Clerk to indicate interest
in serving on Futures Planning Committee,

Schooi Board approved guidelines and charge to Futures
Planning Committee to be appointed by Superintendent.

Superintendent published structure of Futures Planning
Committee.

Citizens who previously indicated interest in Futures
Planning Committee invited tc become members cf Citizen
Forum,

Steering Team meeting. All meetings open to public.
Steering Team meeting (open to the publich.

Steering Team members presented topic for the meeting.
Discussion groups reviewed topic and provided input and
reactions, {Meseting open to the public.)

Steering Teamn meeting (open to the public},

Steering Team meeting {open o the public).

Steering Team meeting {open to the public).

Steering Team members presented topic for the meeting.
Discussion groups reviewed topic and provided input and
reactions. {Meeting open to the public.)

Steering Team meeting {open to the public).

Steering Team meeting (open to the public}.
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08/26/82

08/26/92
09/02/92
09/16/92

09/23/92

09/28/92

09/30/92

10/01/92

10/06/82
10/07/82
10/21/92

10/28/92

11/04/92

11/10/92

11/11/92

11/16/92

PTA Presidents

Steering Team
Steering Team
Steering Team

Citizen Forum

Citizens & Staff

All Schools

School Board and
Community

Steering Team
Steering Team
Steering Team

Citizen Forum

Steering Team

Citizens & Staff

Steering Team

County Council of
PTAs

Letter from Futures Planning Chairman to PTA presiden
and various civic groups informing them of Futures
Planning process and advising them which Steering Teap,
member is the liaison for their group when questions arjga

Steering Team meeting (open to the public).
Steering Team meeting (open to the public).
Steering Team meeting lopen to the public).

Steering Team members presented topic for the meeting,
Discussion groups reviewed topic and provided input ang
reactions. {Meeting open to the public.)

Futures Planning Bulletin (Vol.1} initially distributed to
about 4,000 in Englsh and Spanish; the number
distributed increased to about 5,000 by March 1993 as
names were added upon request. Recipients inciude
PTAs, civic associations, other civic groups, churches,
ACI, staff, and individual requests.

Videotape explaining Futures Planning background,
pracess, and charge/guidelines to committee sent to each
school for viewing at back-to-schoal night and/or other
appropriate parent and staff meetings. Tape aired on cabie
television for about 1 month.

Superintendent and staff briefed the Board on the work to
date of Futures Planning during public/tetevised meeting.

Steering Team meeting (open to the public).
Steering Team meeting (open to the public).
Steering Team meeting {open to the public).

Steering Team members presented topic for the meeting.
Discussion groups reviewed topic and provided input and
reactions. (Meeting open to the public.)

Steering Team meeting {open to the public).

Futures Planning Bulletin (Vol.2} initally distributed to
about 4,000 in English and Spanish; the number
distributed increased to about 5,000 by March 1993 as
names were added upon request. Recipients include
PTAs, civic associations, other civic groups, churches,
AC), staff, and individual requests.

Steering Team meeting (open to the public).
Steering Team members presented an overview on Futures

Planning and progress to date. PTA presidents wefe
advised in advance of significance of meeting.
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11/17/92

11/18/92

11/23/92

12/01/32

12/02/92

12/03/92

12/05/92

12/09/92

12/16/92

12/16/92

12/17/92

12/21/92

12/23/92

01/05/93

01/06/83

01/07/83

Arlington School
Administrators
& Supervisors

Steering Team

Citizen Forum

Teachers Council
on Instruction

Steering Team

School Librarians,
PTA presidents,
principals

Steering Team

Advisory Council
on Instruction

PTA Presidents
& Principals

Steering Team
School Board

& Community

Citizen Forum

Prg-schools in
area

Arlington and
metro area

Steering Team

Citizens & Staff

Steering Team members presented an overview of Futures
Planning and progress to date, Break-out groups
discussed work and provided input and reactions.

Steering Team meeting {open to the public).

Steering Team members presented topic for the meeting.
Discussion groups reviewed topic and provided input and
reactions. {Meeting open to the public.)

Steering Team members presented an overview of Futures
Planning and progress to date.

Steering Team meeting (open to the pubiic).

Three Study Group reports distributed to school libraries.
PTA presidents and principals advised that the
reports were available in libraries,

Steering Team meeting (open to the pubiic).

Steering Team members presented an overview of Futures
Planning and progress 1o date.

Futures Pianning videotape, A Progress Report, sent to
schools. PTA presidents & principals advised and sent a
worksheet to provide parent and staff reaction and
responses. Videotape aired over cable television for about
one manth,

Steering Team meeting {open ta the public).

Futures Planning Chairman briefed the Board during
public/televised meeting on the work to date of Futures
Planning.

Steering Team members presented topic far the meeting.
Discussion groups reviewed topic and provided input and
reactions. (Mueeting open to the public.}

Letters to pre-schools advising them of Futures Planning,
the two available videotapes, and the Bulletin.

One-hour radic program on WMAL about Futures Planning
in Arlington.

Steering Team mesting {(open to the public),

Futures Planning Bulletin {Vol.3) initially distributed to
about 4,000 in English and Spanish; the number
distributed increased to about 5,000 by March 1993 as
names were added upon reguest. Recipients include
PTAs, civic associations, other civic groups, churches,
AL, staff, and individual requests.
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01/20/93

01/26/93

01/26/93

01/27/93

01/30/83

February 93

02/01/93

02/03/93

02/06/93

02/08/93

02/08/83

02/08/93

02/11/83

02/16/93

02/17/93

02/18/93

02/22/93

Steering Team

Long Branch PTA

Barcroft PTA

Citizen Forum

Steering Team
Kenmore PTA

Exec. Cmte.

Civic and
educational
groups

Steering Team

Steering Team

Delta Kappa Gamma

Madison Manor
Civic Assn

Lyon Village
Civic Assn,

Black Leaders
in Arlington

Tuckahoe PTA
Steering Team
Hispanic leaders

in Arlington

Steering Team

Steering Team meeting {open to the public).

Steering Team member presented overview of Futyreg
Planning and progress to date. A guestion/answer perigg
followed.

Steering Team member presented overview of Futureg
Planning and progress to date. A guestion/answer perigg
followed.

Steering Team members presented topic for the meeting,
Discussion groups reviewed topic and provided input angd
reactions. {Meeting open to the public.)

Steering Team meeting (open to the public).

Steering Team member presented overview of Futures
Planning and progress to date. A guestion/answer periad
followed.

Notices of March 1833 community meetings sent to PTAs,
churches, civic associations, and other civic and
educational groups with a request to publicize meetings in
newsletters, other publications, and announcements.

Steering Team meeting (open to the publich.
Steering Team meeting {cpen to the public).

Steering Team member presented overview of Futures
Planning and progress to date. A questicn/answer period
followed.

Stearing Team members presented overview of Futures
Planning and progress to date. A guestion/answer period
followed.

Steering Team members presented overview of Futures
Planning and progress to date. A question/answer period
followed.

Steering Team members presented overview of Futures
Planning and progress to date. A gquestion/answer period
followed.

Steering Team members presented overview of Futures
Planning and progress to date. A question/answer period
followed.

Steering Team meeting (open to the publich.

Steering Team members presented overview of Futures
Planning and progress to date. A question/answer period

followed,

Steering Team meeting {open to the public).




02/23/93

02/26/33

02/27/33

March 93

03/02/93

03/03/93

03/04/93

03/05/93

03/08/93

03/10/93

03/11/93

03/17/93

03/22/493

03/23/93

Barcroft PTA

School Librarians,
PTA presidents,
& principals

5t. Thomas More
Youth Group

Arlington Citizans

Jamestown PTA

Citizen Forum

Ariington Scheols
Clerical Staff

Schoct Librarians

Steering Team
All Artington

Citizens

Al Arlington
Citizens

Steering Team
All Arlington

Citizens

Citizens & Staff

Steering Team member presented explanation of Futures
Pianning videotape and progress to date to Hispanic
parents. A guestion/answer period followed.

The two ressarch reports prepared by consultants to
Futures Planning Committee distributed to schoo! libraries,
PTA presidents and principals advised that the reports
were in the libraries.

Steering Team member presented explanation of Futures
Planning and progress to date to Hispanic youth. A
guestion/answer period followed.

Ltoaner copies of three Study Group and the two
consultant reports made available through the Special
Projects Office to citizens reguesting them.

Steering Team meambers presented overview of Futures
Pianning and pregress to date. A question/answer period
followed.

Steering Team members presented topic for the meeting.
Discussion groups reviewed topic and provided input and
reactions. (Meeting apen to the public.)

Superintendent briefed clerical personnel on Futures
Planning during in-service session.

Additional copies of the thres Study Group and the two
consultant reports distributed to librarians requesting
them,

Steering Team meeting {open to the public).

Steering Team members presented an overview of Futures
Planning eand progress to date. Break-out groups
discussed work and provided input and reactions.

Steering Team members presented an overview of Futures
Planning and progress to data. Break-out groups
discussed work and provided input and reactions.

Steering Team meeting (open to the public),

Steering Team members presented an overview of Futures
Pianning and progress to date. Break-out groups
discussed work and provided input and reactions.

Futures Planning Bulletin {Vol.4} initiaily distributed to
about 4,000 in English and Spanish; the number
distributed increased to about 5,000 by March 19983 as
names were added upon request. Recipients include
PTAs, civic associations, other civic groups, churches,
ACH, staff, and individual requests.




03/24/93

03/24/93
03/26/93
03/29/93

03/30/83

03/31/83

04/01/93

04/13/93

04/14/33

04/19/93

04/20/83

04/21/93

04/26/93

04/28/93

04/29/93

05/04/83

05/04/93

05/05/93

Arlington Citizens

Steering Team
T:4. Parents

Steering Team
Asian Parents

Artington Schoots
Staff

Hispanic Adv.
Council

Exec. Board
Ashlawn

Steering Team

County Councit
of PTAs

Cherrydale
Civic Assn.

Citizen Forum

Hispanic Parents
Key Schoot

Steering Team
Arlington Scheol
Administrators

& Supervisors

Henry PTA

Nottingham PTA

Steering Team

Three Study Group reports and both consultant reports
sent to Arlington County Public Libraries.

Steering Team. meeting (open to the public).
Steering Team member discussed diversity issues.
Steering Team meeting (open to the public).

Steering Team members presented overview of work 1o
date and sought input and reaction.

Teleconference featuring an update on Futures Planning
with call-in questions broadcast to all schools. This live
production alsc available to ail cable viewers. Videotape
of teleconference 1o be broadcast during April 1893,

Steering Team member presented overview of work 1o
date and sought input and reaction.

Steering Team member and Forum member presented
agverview of work and sought input and reaction.

Steering Team meeting lopen to the public).

Forum member presented overview of work to
date and sought input and reaction.

Steering Team members presented overview of work 1o
date and sought input and reaction.

Steering Team members presented topic for the meeting.
Discussion grouns reviewed topic and provided input and
reactions. (Meeting open to the public.)

Steering Team member presented overview of waork to
date and sought input and reaction.

Steering Team meeting (open to the publicl.

Steering Team members presented an overview of Futures
Planning and progress to date. Break-out groups
discussed waork and provided input and reactions.
Steering Team member presented averview of Futures
Pianning and progress to date. A guestion and answef
period followed.

Steering Team member presented overview of Futures
Pianning and progress to date. A question and answef

period followed.

Steering Team meeting (open to the public).
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05/08/93

05/11/83

05/12/93

05/15/93

05/17/93

05/18/93

05/19/93

05/28/93

05/26/83

06/02/93

06/08/93

C6/15/93

06/16/93

06/18/93

07/01/93

Church of the
Covenant

Special Ed. Adv.
Committee

Staeering Team
Steering Team

Citizens & Staff

Steering Team

Hispanic Parents
Jefferson M.S.

Citizens & Staff

Citizen Forum

Steering Team
Steering Team
Steering Team
Steering Team
Arlington
Parents and

Guardians

Arlington
Leaders

Steering Feam members presented overview of work to
date and sought input and reaction.

Steering Team member presented overview of work
date and sought input and reaction.

Steering Team meeting (open to the public).
Steering Team meeting (open to the public).
Futures Planning Bulletin {Vol.5} distributed to about
5,000 in English and Spanish. Recipients include PTAs,

civic associations, other civic groups, churches, ACI, staff,
and individual requests.

Steering Team meeting {open to the public).

Steering Team member presented overview of work to
date and sought input and reaction.

Futures Pianning Bulletin {Vol.6) distributed to about
5,000 in English and Spanish. Recipients include PTAs,
civic associations, other civic groups, churches, ACI, staff,
and individual requests.

Steering Team members prasented topic for the meeting.
Discussion groups reviewed topic and provided input and
reactions. (Meeating open to the public.)

Steering Team meeting {open to the public).

Steering Team meeting lopen to the public}.

Steering Team meeting (open to the public).

Steering Team meeting {open to the public).

Letter from the Superintendent encouraging review

of Steering Team Report and participation in

Futures Planning process.

Meeting with civic and education greup presidents

and chairs for briefing on Steering Team report and
discussion of review and response process,

& *# #+ # *» & F
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APPENDIX D

STUDY GROUP MEMBERS AND READERS OF DRAFTS

Citizen Forum:

Henry Briggs-3,7

Syivia Browne-2,5,86,7
Sa! Cangialosi-4

Janine DeWitt-Heffner-2,6,7
Salliann Dougherty-7
Bernie Doyle-4.8

Darlene Duhart-1,3,7
Barbara Favola-4

Elaine Furlow-8

Libby Garvey-1,6

Ann Gerarden-5,8

Eric Goidman-6

Adriana Gutierrez-7

Judy Hadden-1

David Helgerson-2

Marci Horwitz-4,8

Kathi Jeffers-1

Lucy Kernan-Schloss-4,6,8
Walt Landry-3

Steve Larson-4,8

Martha Moore-7

Michael Murtha-2

l.orette Picciano-Hanson-3
Sharon Pinnock-3

Terri Prell-2

Helen Rebuli-2

James C. Riley-1

James Rock-5,6

Naora Rumpf-3

Jane Siegel-3,6

Jackie Snelling-3,4.6.8
Barry Stevens-1

Nancy Tankersley-1

Nedra Trahant-6

Mim: Vies-3

Dennis Whitehead-2
Cheryl Wright-3
Christopher Zimmerman-3

Teachers:
Gail Ammons-6

Susie Baker-6
Teri Battles-6
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Teachers {cont.):

Judy Boesch-8
June Brasse-6
FPaula Breagy-6
Myra Britton-6
Vicki Fagliarone-6
Ginny Hadd-6
Helen Hensgen-6
Laura Lowe-6
Gretchen Martin-6
Pavid McBride-6
Cece Michelotti-6
Paula Prosper-6
Catherine Reising-Jones-6
Susan Schmitt-6
Jim Schroeder-6
Cheri Stephens-6
Laura Stolkeld-6
Janice Strauss-6
Marty Swaim-5
Linda Toner-4,6
Mattie Walker-6
Karen Wolla-6
Fred Weinhardt-6

Administrators:

Larry Bohnert-2

Doug Bullock-1
Michaet Durso-6
Kathy Grove-1.,6
Larry Grove-2

Diana Hasuly-3
Nancy King-6
Dorothy Knowlton-2
Cartton Lampkins-3,7
Margaret McCourt-Dirner-1.6
Camay Murphy-3
Kathy Panfil-2,6,7
Bonnie Pfoutz-6
Lionel Seitzer-1

Bilf Sharbaugh-1
Ralph Stone-1

Meg Tucillo-2
Joanne Uyeda-3




Administrators {cont.):

Herbert Ware-3.,6
Jim Wilson-4

Citizen Readers:

Tommy Baugh-7
Diana Cerisi-4
Bob Garcia-7
Sara Kelly-2
Susan Robinson-5

(SR N 5> T 6 ) I ~SRP% [ N Qe

L N A

Student Assignment Study Group Report
Focus Schools Study Group Report
Learner Diversity Study Group Report
Crowding

Student Assignment

Focus Programs/Schootls

Diversity

Background

LI T R S T
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APPENDIX E

CURRENT ZONES:
ELEMENTARY, MIDDLE, AND HIGH SCHOOLS
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10 THE DLDER SIBLINGS GRADUANON
MAY ALSQ ATTEND WL UNTIL THEY

WHO Wil ENTER 9TH GRADE PHIOR
GRADUATE

STUDENTS ATTENDING WL DURIN

1966-9F MAY CONTINUE AT WL

UNTIL THEY GRADUATE, ANY OF
= THESE STUDENTS WITH S{BLINGS
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